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ABSTRACT 


The ohject of this research was to evaluate the impact of a 
Transactional Analysis program on the personal growth of a group 
Of classroom teachers. Twenty-eight teachers enrolled in a course 


entitled Transactional Analysis in the Classroom during Summer School, 


1975, at the University of Alberta. Fourteen of these individuals 
volunteered to participate in the study. Of these 14 individuals, 
8 attended a Life Script Marathon as well as participating in the 
course. The remaining six participated solely in the course. 

Paramount to both programs was the establishment of a therapeutic 
environment. The course was developed on an andragogical model. 

The participants studied areas of Transactional Analysis theory that 
were personally relevant to them and then taught these concepts to 
the rest of the class. The instructor facilitated this process and 
was instrumental in establishing the environment. The focus of the 
Life Script Marathon was upon the private logic that the individuals 
used to lock themselves into archaic ways of thinking, feeling, and 
behaving; 

The Personal Orientation Inventory (POI) and the Personal 
Response Questionnaire (PRQ) were administered to assess personal 
growth, Pre and post treatment measures were taken. The POI was 
chosen to assess the degree of self-actualization of the participants 
and the PRQ was chosen to assess their ego state functioning. 


Analysis of the results show that both groups showed increases 
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in inner directedness and time competence, considered to be the central 
factors of self-actualization, Natural Child functioning increased 
in both groups and Critical Parent functioning decreased in the 
group that participated in the therapy marathon. An analysis of 
covariance indicated that the group that was also involved in 
therapy was significantly higher in Natural Child functioning and 
in acceptance and awareness of their personal strengths, than the 
group that was involved only in the classroom experience. 
Generally, the results indicated that the program had an 
impact on the personal growth of the participants, Further research 


in this area is indicated. 
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CHAPTER L 


INTRODUCTION 


Traditionally, teaching has emphasized the transmission of 
information and the mastery of specified content. Recently, there 
has been a shift from content to process. Through process teaching, 
the individual learns how to use the resources available and then 
apply them to content areas that are personally or socially relevant. 
Central to this educational experience is the emphasis on the personal 
growth of the individual. The goal is to teach the student how to 
understand, direct, and develop himself. 

Growth and development are influenced by two forces, namely 
heredity (nature) and environment (nurture). Heredity provides 
potentialities of the individual, while environment provides the 
opportunity, the stimulus, and the nurture for the realization of 
these potentials. Psychology has long debated the issue of the 
significance of each. Education though, can have no impact on the 
heredity factor but it can address itself to the environmental issues. 
Educational environments can help the student grow and develop as 
fully as possible; to the extent of his potentialities (Mann, 1972). 

Borton (1970) states that "an education without the understanding 
of self is simply training in an irrelevant accumulation of facts 
and theories" (p. vii). A student must learn the processes for 
coping with his concerns about his inner self and the outer world. 


Further to this Borton writes the following: 


te sotnetonawi linia caapene amnaaia sa a 

qiads petsnnd est alent tits ange Me evan te doksemselok 

tuiloaoe emerzosy Nguomtt ,zne5s79 ox Snares wort otide @ mead wnt 

natis: bas vtdcsiavk sharucdss’ ads aie os aeseel: Lieeene® sta)” 7 f 

datvelax (ifsloon 29 ie teat ox shit conan onsiaos ot wads eigae 

léiieezen 3d? nu: » Laila iat nt achiatiahiagh Lao! 2604be ends de La37090 s 

of vor Siokuda aid Aafied 92 92 nog ba Lawbivibek ad Tor dawoay: a 

| dteetha \dpdaweb’ baw _sowtkb ybansersbaw 

¢ioomn.;soaTo)* — hosnpaltal exh) annwiqe fav eb tate word” 7 

ashivery ote Hotiae ahaineraeas sree (wwaen) eridored 

std “edh okg sino bhi pestle wie! io. wenaiebadinsatty 

Wo pokineiiney ald, tel -giwawe ata has akin SOOT 

14-24% Sapet add Bedadeh nani wilt yqorodaves "caintomnscn aati 

auld 40 Symi on avail men siyeod? wolaitauba .dow® Lo eonephtinghe 

/névae) Leanecntiatyqayad? od ifewst agéybbp aaa a2-oud ws9e% — 

6, gota sb bas wosg anubiisy. ould “qhigtt mee stnenaexivas Lepotseull 

ARVRL meet) « cas btoxainding Att Yo dqpdxe mil 09 pridhnwog em thet 
antbnutetabau saa eit no anode fis" 2Ht9 aetere (0581) gorx08 

etsy, to ovtaatoaeson, aduvahorst ay nt grisiass clamie at seas 

Fo} sioineaong ae expe aun ‘tngbuae A «(deg “antapada: b 


ada 4e nica mad dade ge 
ees na ot 


a 


; ron 


By stressing the relation between process and concerns, 

it should be possible to make school as relevant, in- 

volving, and joyful as the learning each of us exper- 

ienced when we were infants first discovering ourselves 

and our surroundings. (p. vii) 

How then is the environment created whereby process education 
is facilitated and both cognitive and emotional growth occurs? One 
area of the human potential movement which addresses itself to this 
question is Transactional Analysis. Basic to this theory is the 
belief that individuals are born with everything they need to 
grow and develop in healthy ways (Haimowitz, 1975). Particular 
experiences may hinder or even stop this growth but within a 
nurturing environment individuals may reclaim their natural potential 
and experience their own unique potency. 

Two types of classroom environments can be established. One is 
competitive (diminishing) while the other is co-operative (therapeutic). 

In the competitive environment, vertical striving is the norm. 
Each student's place is secured relative to being above or below 
someone else in the class (smarter than, dumber than, worse than, 
etc.). Each individual is redefined by others. There is an extemal 
locus of control. Classroom roles are defined. In transactional 
terms, the competitive environment invites games rather than 
social co-operation based on mutual respect. The interactions are 


based on personal power rather than personal potency. This classroom 


can be illustrated as in Figure l. 
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FIGURE 1 


THE COMPETITIVE CLASSROOM 


|! 


PERSECUTOR RESCUER 
(critical (helping when other 
without reason) does not need help) 
VICTIM 


(helpless when really 
can do something) 


This classroom is illustrated as being founded on an unstable base, 
as are the individuals experiencing it. The definition of self through 
others may be termed an outside-in experience. 

In the co-operative environment, horizontal striving or self 
striving is the norm. The student's growth is not defined relative 
to others but in terms of where he has been and where he has arrived. 
Individuals are encouraged to define themselves. There is an internal 
locus of control. In transactional terms, the co-operative environ- 
ment invites uniqueness, whereby individuals can experience their 
potency, define who they are, and enter in to intimate interations. 


This classroom could be illustrated as in Figure 2. 
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FIGURE 2 


THE CO-OPERATIVE CLASSROOM 


POTENCY 
PERMISSION PROTECTION 
(invitation and an (others will not 
opportunity to define self) define you) 


This classroom is illustrated as being established on a stable base. 
There is permission to be unique and protection for being unique. 
In this atmosphere the teacher defines himself and models his own 
potency and invites students to do the same. This definition of 
self may be termed an inside-out experience. 

The classroom teacher is the facilitator of the process. 
Several writers, (Frazer, Byrn, & Shaver, 1971; Vitro, 1971, 1972, 1975; 
Vitro & Yvon, 1972) suggested that there is a growing need to incorpor- 
ate into teacher preparation programs, methods and strategies that 
promote and engender sensitivity to affective needs. Further to this, 
"the personal adjustment of teachers is viewed by many to be an 


important element in teacher effectiveness (Combs, 1965, 1972; 
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Dinkmeyer, 1971; Purkey, 1970; Hamachek, 1971)'"' (Frazer & Vitro, 
1975, p. 26). Following from this, it would seem that training in 
Transactional Analysis might serve a dual purpose of providing 
teachers with a useful skill for facilitating the co-operative 
classroom as well as an opportunity for personal growth. 

A program, Transactional Analysis in the Classroom was 
established for teachers during Summer School, 1975 at the 
University of Alberta. The instructor, rather than teaching 
content, facilitated the process so that those enrolled in the 
course could experience and participate in a co-operative or 
therapeutic classroom. The classroom experience was based on 
permission and protection so that individuals were invited to 
experience their own potency and to apply this process to the content 
area that was relevant to them personally. As part of the program, 
there was also the opportunity to participate in a more intensive 
experience, whereby contracts for therapeutic change were established 
and worked upon. 

The focus of the above mentioned program was upon personal 
growth. The goal was to facilitate a more fully functioning, inner- 
directed individual. The purpose of this study is to examine whether 
this did occur. Since the design was descriptive rather than experi- 
mental the results are not generalizable beyond the particular 


individuals studied. 
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CHAPTER II 


THEORY AND RELATED RESEARCH 


The focus of the chapter is upon the literature pertaining to 
the major concepts of this study. Initially, the concept of growth 
is reviewed from four different positions. The theory of Trans- 
actional Analysis, as the conceptual basis for a growth oriented 
program for teachers, is presented. Finally, the questions to be 
investigated by this study are posed. 
Theories of Growth 

The purpose of this study was to measure the changes that occurred 
when individuals were involved in a personal growth oriented program 
that was both educational and therapeutic in nature. The treatment 
program exposed the participants both theoretically and experientially 
to the Transactional Analysis and Gestalt models. Measurement of the 
program incorporated scales based on transactional analysis theory and 
self-actualization theory. 

In order to examine the concept of growth, the writings of 
Eric Berne, Fredrick Perls, and Abraham Maslow are reviewed. These 
three writers refer either directly or indirectly to the need to die 
to an old way of life in order to grow toward becoming a more fully 
functioning individual. Elizabeth Kubler-Ross addresses this inter- 
face between growth and death, believing that as individuals we cannot 
live fully until we come to terms with the finiteness of our existence. 
Her writings relating to growth through the death experience are also 


reviewed. 
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Transactional Analysis 


The goal of Transactional Analysis is to develop autonomous 
functioning. Berne (1961, 1964, 1966, 1972) states that autonomous 
functioning is the sign of the fully functioning individual. An 
individual attains personal and social control, in that all behaviors 
become free choices, subject only to his will. Early in life an 
individual makes a series of decisions about which of his parents' 
or parent-figures' teachings he will accept. From these decisions 
adaptations in thinking, feeling, and behavior are made. Because 
these adaptations are based on decisions made by the individual, it 
is possible, given the right conditions, for the individual to make 
a redecision and thereby develop his capacity for autonomy. 

"The attainment of autonomy is manifested by the release or 
recovery of three capacities: awareness, spontaneity, and intimacy" 
(Berne, 1964, p. 178). An individual is born with these capacities 
but may negate them in some way by adapting to the parental, social, 
and cultural expectations he perceives. Autonomy then consists of 
gaining awareness of these perceived expectations, making a redecision 
to live a life free of compulsive behaviors, and making conscious 
choices that enable spontaneous intimate living. 

Awareness requires living in the present. "The aware person is 
alive because he knows how he feels, where he is and when it is" 
(Berne, 1964, p. 180). 

Spontaneity refers to the ability to express one's authentic 


feelings. It implies a freedom to choose one's reactions and means 


aad 


SyeEoOoIue Me es ieee to a 
a#omandsun 2¢d3 cl (sven aoek peer amish atnats 
oh ”-Favbtvtbok gptmbkronu ¢Siut aia Fo ogke ods * pron 
expivered its sadt ut ¢fezzaes faloos bas Fanaes9q sstason 
ad ottt ai ylied. .iftw) etd os gine Doaidve ,eantorde srt oagasd 
‘esiereq <b to Aslite Joods enoteleeh #0 aalxes & zosam taabtwibak ay 


eacfeissb Saedi mot .iqso7s Iitv att agrtdises> ‘esisat}-s0078g 70 ' 


3 


sabes ai5 Yobversd tas -gAtine? ,psiieids af anchsesgaba 


senpoad 
3 edaretot Bet os ¥o _ apoctaiosb me barnd ere eoolsaigeba ae a ; ue 
sles’ 03 réabtelpne ont wl , etot Slintos ayigts ot mavig ,aidrueog et ce 
.varono tus’ tt vitsaaun eiv qolavab viieged3s bns sotsiosbor . ‘ma 7 


- 


“9 saselex 6A2 Re hatesTings 21 wlontibe to Jasantsso8 or" a 


“urea boat ie P Misoa sos 2usifemen Yasttiseqes sexd3 30 viIsveoes 


astatceqeo Sess EN, (red » at Laat Bebbed neh ARE «g dae, ane va 
i i 
,laksoz ,Jeinaieq sis. 03 gutagebr cs ‘ee aane al asfz stagon Tas aud 7 


to ¢jaieaos asda yRoRDIUA »Revisorag gd eneisstosaes Ietuilys boa in 


nokebosbor 4 asthe sSaorihabagee beviposbg weeds Io sesnszAwE gnintag: 
mA 


meotoeioS ata ‘Bas gbrolvandsd, wala io sez? s2f! onal, ar 7 
Baik ‘stpatant” swoanerson aldeas 3ad3 sostads 


st waazoq Prieta Se 2 ads ab gone! periupas easnstsuA a 


"ak a ae apace smut af neunoed ay 


a liberation from feelings and behaviors that are driven, compulsive, 
or are stylized to fit the environment or meet others' expectations. 
The spontaneous person feels his own feelings, thinks his own thoughts, 
and feels strong enough to truly expose himself to another individual. 

Berne (1964) states that, "Intimacy means the spontaneous, game- 
free candidness of an aware person, the liberation of the eidetically 
perceptive, uncorrupted child in all its naivete, living in the here 
and now" (p. 180). Bilateral intimacy occurs in relationships that 
are candid and game free; where there is mutual giving and receiving 
without exploitation (Berne, 1972). Real contact is established. 

Each individual is willing to define himself. The individuals can 
establish a union without losing themselves. They can remain separate 
unique individuals. 

Harris (1967) states that the "goal of Transactional Analysis is 
to enable a person to have freedom of choice, the freedom to change at 
will, to change responses to recurring and new stimuli" (p. 82). 

James and Jongeward (1971) describe the fully functioning 
individual as a winner. "A winner is one who responds authentically 
by being-credible, trustworthy, responsive, and genuine, both as an 
individual and as a member of society" (p. 1). He actualizes his own 
uniqueness and appreciates the uniqueness of others. He lives his life 
by who he is rather than who he should be. He is autonomous. The 
winner assumes responsibility for his own life and to him time is 
precious. He knows his strengths and limitations and fears neither. 


He is spontaneous and enjoys his accomplishments. He is actively 
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involved with people, being concerned, compassionate, and committed 
to improving the quality of life. 

Self-actualization 

In an attempt to investigate the whole individual, Maslow (1954) 
studied healthy creative persons and from this drew his conclusions. 
He claims that man possesses an inner nature. This nature is concerned 
with the pursuit of the gratification of certain needs. These needs 
form a heirarchial structure. The higher needs emerge only when the 
more prepotent lower needs have been satisfied. The development of 
the whole individual consists of gratification of the highest needs; 
the highest being the need for self-actualization. The actualizing 
process is the "discovery of the true self and the development of 
existing or latent potential" (Gobel, 1970, p. 25) leading to an 
autonomous fully functioning individual who develops from within to 
the full stature of what he is capable of becoming. 

Maslow believes that a person's inner nature is forever pressing 
toward actualization. Although many may be thwarted in this movement, 
the essential nature of the healthy personality moves in this direction. 
Maslow (1967) writes: 

All the evidence that we have (mostly clinical evidence) 

indicates that it is reasonable to assume in practically 

every human being and certainly in almost every newborn 

baby, that there is an active will toward health, an 

impulse toward growth, or towards the actualization of 

human potentialities. (p. 153) 

Maslow (1954) describes self-actualizers as being: 


ily Realistically oriented. Their perceptions are more accurate. 


They do not let their hopes and wishes, fears and anxieties hamper 
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objectively assessing reality. 

25 Accepting of self and others. Self-actualizers accept their 
faults and weaknesses and those of others with philosophic ease. They 
do not try to mold others into what they prefer them to be. 

37 Spontaneous. They are not inhibited or bound by ordinary 
conventions in society but experience life freely and freshly with 
the joy and awe present in a child. 

4. Problem centered. Self-actualizers are dedicated to work 
ing on tasks they consider important. They will work persistently 
when problems confront them. 

Ds Psychologically free. They are inner supported rather than 
outer supported. Resisting conformity to the culture, they are free 
from conventional stereotypes. The environment is a means by which 
the self-actualizers achieve their goals. They do not just cope 
with the environment, they transcend it. 

6. Compassionate. Self-actualizers show concern for the 
welfare of mankind and can identify closely with their fellow humans. 

Len Selective in social relationships. They are capable of 
deep attachments to a few special people. They experience intimacy 
more frequently than the average person and possess the ability to 
love deeply. Their relationships tend to be profound and spontaneous 
rather than superficial. Certainly they are never exploitive. 

8. Democratic. Their values and attitudes are of a democratic 
nature. hee ees respectful and show respect for other human beings. 


9. Morally certain. There is no confusion between right and 
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wrong, and they hold firmly to their beliefs and principles. 

10. Humorous. They possess a great sense of humor but it is 
never hostile nor directed with the intention of hurting others. 
Their humor is intrinsic to the situation. 

ll. Creative. The individualism of self-actualizers is 
imprinted on everything they do. Their life has an unfailing 
creative style. 

Self-actualization is not an end point but rather an ongoing 
process. It is the making of many choices at any particular point 
in one's life. Self-actualizing people clearly demonstrate wholeness 
and unity in personality. They seem to be integrated and at one with 
the world and themselves. They are spontaneous and in control of 
their lives. Self-actualizers are autonomous. They are ruled more 
by their own inner nature than by the laws of society. They know 
their strengths and limitations and look inside themselves for the 
path to fulfillment. They are developing to the highest stature of 
which they are capable. 

Gestalt 

"Based on awareness and a change theory of personality, Gestalt 
therapy is closely allied with the 'third-force' movement in psychology 
and education" (Peavy, 1973, p. 76), which has its basis in Maslow's 
theory of personality and growth. Peavy further states that: 

Third force psychology validates the common observa- 

tions that individuals are able to grow to greater 

health; can increase the range and flexibility of 


their behaviors; have a capacity for creating solutions; 
even though functioning ‘normally’ can learn to function 
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with even greater enjoyment and effectiveness and are 
able to transcend their ‘average’ living habits. (p. 75) 


It is within this context of growth that Gestalt therapy is rooted. 

Perls (1971) believes that only in the present does responsive 
creative living occur. Past and future are important only to the 
extent that they are part of present experiencing. Every individual 
has "only one inborn goal--to actualize itself as it is" (p. 33). 
This potential can only be reached if one lives and reviews every 
second afresh. 

Health is defined by Perls (1971) as "an appropriate balance 
of co-ordination of all what we are" (p. 6). One must experience 
one's life rather than endeavor to explain it. Through this response- 
ability to the situation, maturing can occur and Perls (1974) describes 
Maturing as "transcendence from environmental support to self-support" 
(pen 30). 

In order to reach this level of functioning, Perls describes 
five different personality layers which must be worked through for 
truly authentic living. These layers are summarized by Peavy (1973). 
They are: 

ik Phoney--where one plays games and presents a concept of 
self rather than the true self. 

Lis Phobic--where one discovers his objections to what he is. 
He encounters his ‘should’ system and his fears. The greatest fear 
being that of change. 

She Impasse--where one feels empty and stuck. The individual 


is unable to move and does not know where to move to. 
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4. Implosive--where one's energy is compressed. He is 
rigidified to hold himself in. 

5. Explosive--where one explodes into life. These may be 
large or small depending on the energy held back at the implosive 
layer. Energy moves from compressed to expressed. The main explosions 
are anger, grief, joy, sexuality, and creativity. 

The maturing individual is then in touch with himself, and the 
world, rather than only in touch with his fantasies, projections, and 
apprehensions. Unfinished business in one's experiencing, is a source 
of irritation, of fantasizing, of misunderstanding, and consumes 
energy. It is the intermediate zone of fantasy that prevents a person 
from being aware of either himself or the world. By moving through 
the five layers described, a person can "'reown the disowned parts of 
the personality until the person becomes strong enough to facilitate 
his own growth, to learn to understand where are the holes, and what 
are the symptoms of the holes" (Perls, 1971, p. 41). 

People have two systems with which to relate to themselves and 
the world. "The sensoric system is for orientation--the sense of 
touching; where we get in touch with the world. We also have the 
motoric system with which we cope, the system of action through which 
we do something with the world" (Perls, 1971, p. 65). A healthy 
complete individual has both a sense of orientation and an ability to 
aot. 

The goal then is to bring a person's inward subjective processes 


and his outward behaviors into a unified gestalt which is complete, 
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free of blocks and holes, and releases adequate energy for response- 
ability and effective living. The focus will be upon "what one's body 
is doing, what one's mind is doing, and what is or is not going on 
between individuals, thus underscoring the importance of present, actual 
awareness of motoric, symbolic, and interpersonal levels of behavior" 
(Peavy, 1973, p. 77). 

Fagan and Shepard (1970) indicate that a person who reaches this 
level of functioning will have ease and versatility in relating, 
sensory awareness, freedom of bodily movement, spontaneity, emotional 
responsiveness and expressiveness, enjoyment, creativity, intimacy, 
open direct contact with others, competency, immediacy, self-support, 
and experiencing in depth. 

Early in life a child learns to manipulate his environment to 
avoid frustration and the pain that often occurs with change. Perls 
(1971) states that "without frustration there is no need, no reason 
to mobilize your resources, to discover that you might be able to do 
something on your own" (p. 35). The characteristic of immaturity is 
to manipulate the environment to avoid change because to "suffer one's 
death and to be reborn is not easy" (Perls, 1971, cover). To stop 
the manipulation, to use one's potential to experience and grow, is 
the process of maturation. For Perls (1971) "achieving the centre, 
being grounded in one's self, is about the highest state a human 
being can achieve" (p. 40). 

The Death Experience 


Laura Perls (1970) states that in "our Western world, the neurotic 
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is the man who cannot face his own dying and therefore cannot live 
fully as a human being" (p. 129). Breaking old patterns is like dying, 
at least dying to old ways of life for an unknown new life of meaning 
and relationships. Often crises and fear accompany growth and change. 
"But living without change is not living at all, not growing aye ailil. 
Dying is a precondition for living. To limit the process is to exist 
as compressed beings" (Imara, 1975, p. 147). Kubler-Ross (1975) in 
reviewing Imara, states that: 

He explains that we must learn to die in order that 

we may learn to live, that growing to be who you 

truly are requires sometimes that you die to the life 

chosen for you by society, that each new step of 

growth involves a throwing off of more of the shackles 

restraining you. He shows that in order to grow, you 

must continuously die and be reborn, much as a cater- 

pillar becomes a butterfly....By understanding the 

growth producing properties of dying, you can learn 

to 'die' and grow at any point you choose. (p. 147) 

Kubler-Ross (1970, 1975) describes several stages of dying that 
can apply to any significant change (i.e. divorce, moving, redecision 
regarding a job of life style, etc.) in a person's life. Change is a 
regular occurrence in the human existence. How then can a person learn 
to productively deal with each change he encounters--each time he must 
die and be reborn? Kubler-Ross, Braga, and Braga (1975) state that 
the key is 

through accepting the finiteness of our individual 

existences that we are enabled to find the strength 

and courage to reject those extrinsic roles and 

expectations and to devote each day of our lives-- 

however long they may be--to growing as fully as 

we are able....to define ourselves in terms of the 


feedback we receive from our own internal valuing 
system. (p. 164) 
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Each person is born to be a unique individual, unlike anyone 
else, but the potential for growth is blocked when one is captive 
to cultural role expectations and behaviors. By seeking out and 
building upon one's inner resources, one can commit himself to 
growth--to becoming all that he can become. 
This means a commitment to take time to grow moment by moment. 
If "you live your life in preparation for tommorrow or in remembrance 
of yesterday...each today is lost" (Kubler-Ross, et al., 1975, p. 164). 
Kubler-Ross et al. (1975) further define growth in this way: 


When human beings understand their place in the 
universe, they will become able to grow to assume 
that place. But the answer is not in words on 
this page. The answer is within you. You can 
become a channel and a source of great inner 
strength. But you must give up everything in 
order to gain everything. What must you give 

up? All that is not truly you; all that you 

have chosen without choosing and value without 
evaluating, accepting because of someone else's 
extrinsic judgment, rather than your own; all 
your self-doubt that keeps you from trusting 

and loving yourself or other human beings. 

What will you gain? Only your own, true self; 

a self who is at peace, who is able to truly 

love and be loved, and who understands who and 
what he is meant for. But you can be yourself 
only if you are no one else. You must give up 
"their" approval, whoever "they" are, and look 

to yourself for evaluation of success and failure, 
in terms of your "own" level of aspiration that is 
consistent with "your" values. Nothing is simpler 
and nothing is more difficult. (p. 165) 


Summary 
There appears to be consistency between the writers reviewed as 
to their description of the fully functioning individual. Growth is 


defined as the movement towards full utilization of the human potential. 
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In summary, the fully functioning individual has an acute 
awareness of his environment and chooses his responses to it, He 
is imner directed. He lives primarily in the present rather than 
being bound by archaic experiences or fantasies of the future. He 
is response-able to each new experience. 

Operational Definition of Growth 

In order to operationally define growth, the Personal 
Orientation Inventory (Shostrom, 1963), a personality scale designed 
to measure healthy functioning rather than dysfunctioning, has been 
selected to measure changes in the individual functioning of those 
participating in this study. For this study, growth is indicated 
by an increase in inner directedness and an increase in the indivi- 
duals' abilities to live in the here and now with realistic integra- 
tion of past experiences and future goals. 
An Overview of Transactional Analysis 

The theory of Transactional Analysis has become widely used in 
the field of human potential training. Eric Berne originated this 
theory of personality and from this a rationale for therapy. Trans- 
actional Analysis 

can be used to help people discover the infinite 

possibilities for growth and development of 

their human potentials. it can also help uncover 

psychological and emotional blocks that keep 

growth possibilities locked in at individual, 

group and organizational levels. (Anderson, 

19735 peak) 


Within Transactional Analysis there is an emphasis on the 


person's ability to change himself and that he is in control of 


eadom a8 cnt ert eutectsana ght’ saz 
wab-05 sounegedt okt es200d2 ‘dls iigicesiv00 
ond2 9iitdy Insesng of? ai txkedsg evar att 
sk .erdsu? sda 20 medessesi 70 esanetegss sinnose we bn . 
_ est tSqke Fat Toes os el a 

‘paces sits. iieorg acthob vilerottex2qe 63 mio at aa 


beaytest sisoe wikanpetag.e ,(f40l psuriecney viotesye® aegte: i: o 
nied and ,srtnolsoavtevh. wads asrisa> gainitsoavt Ajiaed smetese oF 
ae A) 

setuid to shkvolssm) isebtvibal af3 gt eegneds teil - e 

; rs,, 
- 


Seisothnt 2], tivo Above aids 768 wttstse etd; at 

~tyltiat siz ot sesstupt be bes eaenbernetJh saint ob geseTsar as 

-sigeant stiziises dikw. wo Lov ster edt ml svEL 03 is: aero 
» chao -erpirztth Sing vilesivaees 

- , ; 


PLeavis —— - rs) : = a i. 
a . — 


i 4 


se 
i: 
i 
a 
- 


ati hew ylabiw aecsose ahs eikw deaak fartsdsoertisaT te sonia oat ” 
atta Seisotatio ‘sme 5528 -xnfatert Inpsussaq coud eo bisEh 
—asee? .vqgered3 to? eftaolie: 2 cH? gos? brn ya tingversg set 
xkatnat: i - steed 
ortebist aie tye os hee a ee ee 

ys ba 


ise he arts. patie: | totes i07 com 7 
edootd fa isons bun Tash 0 


a 


io 
aes t a= oF / Beardie ie 
=e ch ial -ofsyat a ee qyorg 3 
: Pio: es : 
niger eam mba 


ai bi cniae eb 3860 bing: Thawed op inet om 


7 


himself and therefore his emotions and social interactions. A group 
facilitator, therapist, teacher, etc. will provide the permission for 
an individual to change in some way and at the same time nurture or 
provide protection as he changes and grows. The intent is to provide 
an environment in which each individual is encouraged to experience 
his own potency, and thereby invite individuals to relate with him at 
a more productive, creative, and respectful level. 

The ultimate goal of Transactional Analysis is individual 
autonomy. Being autonomous means being self-directed, taking 
responsibility for one's own behaviors and feelings, and living in 


the present. The autonomous person recognizes he has a capacity to 


think his own thoughts, feel his own feelings, and have an internalized 


value system; rather than his thoughts, feelings, and values being 
simply a reaction to the environment (Daley, 1976b; James & Jongeward, 
1971). Berne (1964) states that a truly autonomous person is one 
who demonstrates "the release or recovery of three capacities: 
awareness, spontaneity, and intimacy" (p. 178). 

Within the theoretical framework of Transactional Analysis 
there are four different kinds of analyses, each building upon the 
previous one. These four analyses are: (a) structural, (b) trans- 
actional, (c) game, and (d) script. Structural analysis deals with 
the internal structure of the personality, focusing on what is 
happening physically, emotionally, and cognitively within the indivi- 
dual. Transactional analysis looks at the interactions between 


people and between the various 'selves within'. Basic to the 
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transactional analyses are the stroking (see page 83) patterns 
that exist between individuals and within the self. Game analysis 
is designed to examine the transactions which lead to negative pay- 
offs for the individuals involved in them. Finally, script analysis 
focuses on the preconscious life plan that an individual a be 
following. The concept of passivity is basic to script analysis in 
that this is how the individual remains locked into his driven 
behavior. Transactional Analysis therapy is contractual in nature 
and contracts for change are the basis upon which therapy proceeds. 

Structural Analysis 

An overview of structural analysis has previously been included 
in the following theses: Amundson, 1975, pp. 5 to 7; Kealy, 1975, 
ppe / toeli,eand weintick, T9/5;"pp. 14:to 17. For a further 
explanation of structural analysis see Appendix A, pp. 1 to 3. 
Additional sources are outlined in Appendix B, Part II, OFand Lo. 

Transactional Analysis 

An overview of transactions has previously been included in 
the following theses: Amundson, 1975, pp. 7 to 11; Kealy, 1975, 
per BEPro 86s "and Welniicks "1975, “pp. 1/7 to-2Z0f° “For further 
explanation of transactions see Appendix A, pp. 4 to 5. Additional 
sources’ are outlined in Appendix B, Part II, 8, 11, 13, and 14. 

Stroking. Why do people transact? Berne (1964) states that 
human beings have a need for stimulation (physical stroking or 
psychological recognition) and that this is basic to their survival. 


Hence, a stroke is a unit of recognition, and is the "fundamental 


* \ anaazzeq (EO isa cgnastos se: aga sao Koontts & 
eieeiede’ sab) uae as nbaske ee ee 
eng adingdo 6a bah Haid does rotinger at sintitant of 
diedidns sP=se .elieie? asd nt beetpent ziscktusbak 6 
od var tansdvbbe! np Sadr ontg sail Buedsenn28Tg wm 

ae Rracteoe sgitze boil ‘Rierd et yaiviseeq In 2a=0R9 adm 
covieh wid afak beaten t entire Laublertet ad? wit @e eds se 
<7uJen nt jtareceigeas ar yQntend ‘steyiens aon Epaseher? wvotvaded 
ebéenot) gerald dstie mt» eiead ais | ese sgocts to serio baa 

. vee nah tameyaniieste 
hsiigni ext wears as giaylaeTemosyide 30 vebriave fh. —, = 
COD .yfent as © faq .zved .odeeeK ‘eeesto gnivetia? ots 
zeit ‘ Ta ME 03 ¥ a A iokbakev reo 
ot L\.8q 4A Vicinck sav theyoht Situs surste vo ambvanalte 
OL bee 2 .1l 2988 VB bchbaangk wt hentdtue v16- eevee” 


Ss 


<= 


nt behglant osed (Wiwolverc abet Bois phe iran? Er. pene” 
eter’ etéew Gon © fey hel“ (aodbnews «faves aiivelson od - 
qseitut tot! iOS oF Ti uty 200 .ecltet ww baw GOL ba eT Vag. 
fennteLyne bore; 44 A ctinoek Bae enotiodensta to Agiae 
ey abel tet Sone ae ¥ 


20 


unit of social action" (p. 15). Strokes can be both positive and 
negative and can be given unconditionally or conditionally. (See 
Appendix A, pp. 5 to 6.) 

Game Analysis 

Berne (1964) defines a game as "an ongoing series of complemen- 
tary ulterior transactions progressing to a well defined, predictable 
outcome" (p. 48). Games conclude with negative pay-offs of varying 
intensity. They are always played outside the awareness of the 
individuals involved. 

The reasons individuals play games are: (a) to fulfill a stroke 
need, (b) to avoid intimacy (See Appendix A, Ways of Structuring 
Time, pp. 8 to 10), (c) to reinforce a life position (I'm OK--You' re 
not OK, I'm not QK--You're not OK; or I'm not OK--You're OK), and 
(d) to live out a life script, 

Karpman (1968) describes the game or drama triangle. Game 
players are in one of three positions. These are not static and 
an individual can switch positions one or more times before the 
game is played to conclusion. The more switches, the more intense 
the game usually is. The positions are: (a) persecutor, (b) rescuer, 
and (c) victim. (See p. 3) 

For further description of game analysis see Appendix A, pp. 8 
to 9. Additional sources are outlined in Appendix B, Part II, 15 
and 16. 


Script Analysis 


An overview of script analysis has previously been included in 
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the following theses: Amundson, 1975, pp. 13 to 14; and Weinlick, 
1975, pp. 22 to 23. For further explanation of scripts see Appendix 
A, pp. 10 to ll. Additional sources are outlined in Appendix B, 
aires lily dLy/ Abaya! Pewee Ia, (Se 

Passivity 

Passivity is defined as the state of being “acted upon by an 
external agency; receptive to outside impressions or influences: 
submissive; existing without being active or open" (Webster's, 1970). 
The purpose of passivity is to avoid taking responsibility for solving 
our own problems and to get others to do our thinking for us. 

There are five points to passivity. They are: (a) symbiosis, 
(b) discounting, (c) grandiosity, (d) passive thinking, and (e) 
passive behavior. 

Symbiosis. Symbiosis is normal in the early development of a 
young child. As a child grows, symbiosis becomes iMeresstaely less 
necessary for survival. Autonomous functioning begins to develop as 
symbiosis decreases. 

In symbiotic relationships, rather than there being two complete 
individuals interacting, the individuals interact in such a way that 
they complete each other and become only one whole individual. 

For example, a teacher may set all the rules in the classroom, 
take care of everything, and supply all the information. The student's 
only task is to do what he's been told, absorb the teachings, and 
regurgitate them for exam purposes. In this example the teacher would 


be functioning primarily from the Parent and Adult ego states and the 
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student from his Child ego state. The relationship could be 


illustrated in this way: 


FIGURE 3 


EXAMPLE OF SYMBIOTIC RELATIONSHIP 


Teacher Student 


In a symbiotic relationship the individuals define each other and 
permit others to define them. They do not invite others to interact 
with them as whole individuals. In allowing another to complete then, 
the relationship appears to be basic to survival. There is urgency 
rather than intimacy in the relationship. 

Discounting. Discounting is simply not accounting for the 
feelings, thoughts, abilities, or actions of self or others.. Symbiosis 
leads to the mechanism of discounting. There are four possible ways 


of discounting (Schiff & Schiff, 1971). 
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1. Discount the problem. Example: Johnny nevers arrives at 
school on time and teacher responds as though he is unaware of it. 

2. Discount the significance of the problem. Example: ''Johnny 
is always late for school but that is not worth checking into." 

3. Discount the solvability of the problem. Example: "Johnny 
is always late for school but that is just how kids are today." 

4. Discount the person. Example: "Johnny is always late for 
school but he will not change even if I speak to him." or "Johnny is 
always late for school. If I was a better teacher he would want to 
be here, but how can I change now?" 

Grandiosity. '"Grandiosity provides the justification for minten- 
ance of the symbiosis. It involves a purposeful exaggeration, which 
may be one of the characteristics of the self, or may be projected onto 
the environment (distortion of characteristics of persons or situations)" 
(Schiff & Schiff, 1971, p. 73). Grandiosity is a compensation for 
feelings of inadequacy and prevents effective action. The individual 
takes no responsibility for decisions and describes the situation as 
responsible for the behavior or outcome. For example, "He made me 
feel this way." or "What do you expect from one of the Jones kids?" 

The individual 'cons' himself or others into thinking the power is 
outside of himself. See Figure 4 for further description. 

Passive Thinking. Passive thinking is thought processes which 
negate the solution to the situation or at least minimize effective 
problem solving. This form of thinking is usually engaged in by over- 


generalizing or overdetailing, rather than focusing on relevant material. 
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FIGURE 4 


EXAMPLES OF GIVING PERSONAL POTENCY AWAY 


Con Words Power Words 


(Others have the power. How (Taking responsibility) 
did they get it?) 


Peery I will or I won't 
He/She/it made me I chose 

I hope, wish, if only 1, (ell he 16 weyche 
igecan ce Tewill oral, wonlt 


Passive Behavior. Passive behaviors perpetuate symbiosis by 
inviting others to become uncomfortable enough, so they will take 
responsibility (Hesterly, 1974).. Four passive behaviors have been 
identified by Schiff and Schiff (1971). 

1 Do nothing. All the person's energy is utilized to inhibit 
responses. By doing nothing the person often is able to shift the 
responsibility to motivate him, on to others, A paradigm of this is 
Brer Rabbit's encounter with Tar Baby. This is the student who ‘can't' 
do things. 

2. Over-adaptation. This is difficult to identify as there 
is no disruptive behavior. This behavior is displayed in persons 


who do not identify goals for themselves but try to live by the goals 
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they perceive someone else has for them. An example would be the 
student who does everything the teacher says but nothing more. 

eke Agitation. This consists of repetitive behaviors which are 
purposeless. The behavior fails to do anything that produces movement 
toward completion of a task or solving the problem. Individuals may 
know they can solve the problem but feel inadequate to begin purpose- 
ful behavior. In response to a need to ‘do something’ they may pace 
the floor, drum fingers, etc. 

4. Incapacitation. This is the most extreme form of passive 
behavior. "There is a powerful demand that someone else take respon- 
sibility for that person's behavior" (Hesterly, 1974, p. 50). Examples 
of this may be temper tantrums, fainting, uncontrolled crying, etc. 

No thinking or Adult processing is taking place while an individual 
is engaged in this behavior. 

Contracting 

Goldstein, Heller, and Sechrest (1966) researched the literature 
in various areas of psychotherapy in search of an hypothesis regarding 
procedures that would increase the effectiveness of therapeutic 
encounters. They found that giving prior information about the nature 
of the therapy, the theories underlying it, and the techniques to be 
used, would facilitate progress in therapy. These findings have 
ramifications for contracting in any therapeutic encounter, whether 
it be in a classroom or in a therapy session. 

Contracts are central to the Transactional Analysis model. A 


contract is simply a "joint statement of what two people will do to. 
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accomplish a stated objective'' (Hesterly, 1974, p. 51). Contracts 
strengthen Adult functioning and encourage the individuals involved 

to take responsibility for their own behaviors. They are commitments 

to action. It makes explicit the nature of the relationship, identifies 
the goal, outlines the process for working toward it, and states indica- 
tors of successful completion. 

For further information regarding the conditions of contracting, 
see Appendix A, page 12. 

Related Research 

At this point in time, there are few empirical studies in the 
area of Transactional Analysis. The majority of the literature is 
based on case studies and subjective reports by clinicians. Although 
these contribute significantly to the further development of the 
theory and its application to therapy, there is now a need for 
systematic, controlled investigation of Transactional Analysis and 
its many applications. 

McCormick (1973) studied the effects of Transactional Analysis 
and Behavior Modification of a group of delinquent juveniles. Both 
were found to be equally effective in promoting positive behavioral 
changes. Both processes are contractual, both use social reinforcers, 
and both eventually promote self-management. 

A study, investigating a classroom application of Transactional 
Analysis, found that there were significant changes in the internal 
locus of control in students (Beckstrand, 1973). The author reported 


that the students were more co-operative and productive after their 
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involvement in the program. The author further hypothesized that 
creativity through written expression would increase. This was not 
confirmed. 

Erskine and Maisinbacher (1975) studied the effects of Trans-— 
actional Analysis on a class of socially maladjusted high school 
students. They found a significant decrease in discipline referrals 
and times truant. There was a significant increase in the students" 
grade point averages. 

In another study by Erskine and Maisinbacher (1976), the effect 
of learning about the concept of time structuring on a group of 
students who had been identified as maladaptive to the regular high 
school program, was investigated. By the end of the semester, ten 
of the twelve students involved were able to spend a full hour in an 
‘intimacy circle'. The remaining two students structured most of 
their time through withdrawal and game playing. This study indicated 
that Transactional Analysis had some impact on these students. 
Behavior changes were observed. The findings would have been 
strengthened had these observations been made by independent raters. 

A Transactional Analysis program for use with children in 
elementary schools was developed by Amundson (1975). Further to 
the development of the program, its effectiveness was investigated. 
Results showed a significant increase in students' self-esteem and 
in peer acceptance. There was a trend but not a significant increase 
in the degree of internality. Teachers also reported personal growth 


through this teacher-student interaction. "Several teachers reported 
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that the pupils most effected by the program were those who were 
generally considered to be the most negative in the classroom" (p. 51). 

In an evaluation of an educational group experience using 
Transactional Analysis, Weinlick (1975) found that seven out of nine 
participants became less authoritarian and six out of nine increased 
their ability to be flexible and open minded. The sessions incorpor- 
ated a balance of both cognitive input and experiential learning. 

Donahue (1974) investigated the effect the learning of Trans- 
actional Analysis had upon the attitudes and teaching behavior of 
educators. Fifty teachers were tested before and after a four month 
program that included forty-five hours of class time. Scores on the 
Personal Orientation Inventory (Shostrom, 1963), showed both time 
competence and inner directedness increased significantly. Significant 
increases were found on seven of the ten subscales. Trained raters 
also reported a trend toward improved verbal student-teacher inter- 
actions, although clear conclusions could not be drawn because of a 
limited availability of video-tapes of actual classroom interactions. 

In summary, few research studies have been carried out to measure 
the effects of Transactional Analysis. The above mentioned studies 
indicate that Transactional Analysis can have an impact on education. 
Teachers appear to have made both personal and professional gains 
through exposure to this model and there are indications that it has 
had an effect on the personal and interpersonal growth of students. 
This study further investigates the effects of Transactional 


Analysis of the personal growth of classroom teachers, 
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Definitions 

The instruments chosen for this study were the Personal Orientation 
Inventory (POI) (Shostrom, 1963) and the Personal Response Questionnaire 
(PRQ) (Kealy, 1975). Conceptual and operational definitions are 
stated for the relevant variables measured by these instruments. 

Time Incompetence 

Time incompetence is living primarily in the past with guilts, 
regrets, and resentments, and/or in the future with idealized goals, 
plans, expectations, predictions, and fears. It is operationally 
defined by the score on the Time Incompetence (Ti) Scale of the POI. 

Time Competence 

Time competence is living primarily in the present with full 
awareness, contact, and full feeling reactivity. It is operationally 
defined by the score on the Time Competence (Tc) Scale of the POI. 

Other Directedness 

Other directedness is dependence on others' views. It is 
operationally defined by the score on the Other Directed (0) Scale of 
the POL. 

Innér Directedness 

Inner directedness is being independent in thought and behavior 
and being self-supported. It is operationally defined by the score 
on the Inner Directed (I) Scale of the POI. 

Self-actualizing Value 

Self-actualizing value is affirmation of primary values of self- 


actualizing persons as outlined earlier in this chapter. It is 
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operationally defined by the score on the Self-actualizing Value 
(SAV) Scale of the POL. 

Existentiality 

Existentiality is the ability to situationally react without 
rigid adherence to principles. It is operationally defined by the 
score on the Existentiality (Ex) Scale of the POL. 

Feeling Reactivity 

Feeling reactivity is sensitivity of responsiveness to one's own 
needs and feelings. It is operationally defined by the score on the 
Feeling Reactivity (Fr) Scale of the POL. 

Spontaneity 

Spontaneity is the freedom to react spontaneously or to be one's 
self. It is operationally defined by the score on the Spontaneity (S) 


Scale of the POL. 


Self-regard 


Self-regard is affirmation of self because of worth or strength. 
It is operationally defined by the score on the Self Regard (Sr) Scale 


of the POL. 


Self-acceptance 


Self-acceptance is affirmation or acceptance of self in spite 
of weaknesses or deficiencies. It is operationally defined by the 
score on the Self Acceptance (Sa) Scale of the POI. 


Nature of Man 


Nature of man is the degree to which one has a constructive view 


of the nature of man, masculinity, and femininity. It is operationally 
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defined by the score on the Nature of Man (Nc) Scale of the POI. 

Synergy 

Synergy is the ability to be synergistic, to transcend dichotomies. 
It is operationally defined by the score on the Synergy (Sy) Scale of 
the POL. 

Acceptance of Aggression 

Acceptance of aggression is the ability to accept one's natural 
aggressiveness as opposed to defensiveness, denial, and repression 
of aggression. It is operationally defined by the score on the 
Acceptance of Aggression (A) Scale of the POI. 

Capacity for Intimate Contact 

Capacity for intimate contact is the ability to develop contactful 
intimate relationships with other human beings, unencumbered by expec-— 
tations and obligations. It is operationally defined by the score on 
the Capacity for Intimate Contact (C) Scale of the POI. 

Parent Ego-state 

Parent ego-state is that part of an individual's personality 
that thinks, believes, feels, and behaves in the same way he perceived 
the feelings and behaviors of his parental figures or other significant 
persons who raised him. These feelings and behaviors may be critical 
(i.e. judging, criticizing, disciplining, setting rules, etc.) or 
nurturing (i.e. protecting, advising, taking care of, etc.). It is 
operationally defined by the scores on the Critical Parent (CP) and 
the Nurturing Parent (NP) Scales of the PRQ. 


Adult Ego-state 


Adult .ego-state is the part of an individual's personality that 
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computes, stores memories, and uses facts to make decisions. It is 
operationally defined by the score on the Adult (A) Scale of the PRQ. 
Child Ego-state 
Child ego-state is that part of an individual's personality 
that contains all the impulses that come naturally to an infant and 
also the expression of archaic behaviors from childhood. The adaptive 
child is influenced by parental parameters and may be either compliant 
or rebellious. The natural child is autonomous and spontaneous. It 
is operationally defined by the scores on the Adaptive or Compliant 
Child (AC) Scale, the Rebellious Child (RC) Scale, and the Natural 


Child (NC) Scales of the PRQ. 


Questions and Anticipated Trends 


After looking at the concept of growth and the theory related 
to Transactional Analysis, several questions arose as to the effect 
a Transactional Analysis program, which involved both an educational 
and therapeutic component, would have on the growth of the partici- 
pants of this study. These questions are posed and the anticipated 
trends stated in this section. The changes were measured using the 
Personal Response Questionnaire (PRQ) (Kealy, 1975) and the Personal 
Orientation Inventory (POI) (Shostrom, 1963). 

Question 1 

What were the changes that occurred when participants were 
exposed to Transactional Analysis through cognitive input, social 


contracting, and experiential application of same (Adult Education)? 
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It was anticipated that there would be a decrease on the Critical 
Parent (CP) and Adapted Child (AC) Scales of the PRQ and an increase 
on the Adult (A) and Natural Child (NC). Scores on the two major 
scales, Time Competence (Tc) and Inner-directedness (I) of the POI 
were expected to increase. Subscales of the POL upon which increases 
were anticipated were: Existentiality (Ex), Feeling Reactivity (Fr) 
Spontaneity (S), Self-acceptance (Sa), and Capacity for Intimate 
Contact (C). 

Question 2 

What were the changes that occurred when participants were 


exposed to Transactional Analysis through the adult education model 


plus were exposed to group therapy, which included contracts for 


therapeutic change (Script Marathon)? 


It was anticipated that there would be a decrease on the 
Critical Parent (CP) and Adapted Child (AC) Scales of the PRQ and 
increases on the Adult (A) and Natural Child (NC) Scale. Scores on 
the two major scales, Time Competence (Tc) and Inner-directedness 
(I) of the POI were expected to increase. Subscales of the POI upon 
which increases were anticipated were: Self-actualizing Value (SAV) 
Existentiality (Ex), Feeling Reactivity (Fr), Spontaneity (S), 
Self-regard (Sr), Self-acceptance (Sa), Acceptance of Aggression (A), 
and Capacity for Intimate Contact (C). 
| Question 3 

What were the significant differences between individuals who 


participated in the Adult Education program only (1) and those who 
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participated in the Adult Education program plus a Script Marathon (2)? 
The focus of the Script Marathon was on facilitating personal 

autonomy. It was therefore anticipated that there would be a signi- 

ficant difference between the two groups on the Natural Child (NC) 


Scale of the PRQ and the Inner-directedness (I) Scale of the POL 
(1 <2)... 
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CHAPTER IIT 


METHOD 


The focus of chapter three is upon the composition of the treat-— 
ment groups, procedures, and instruments used in this study. A 
description of the programs to be evaluated, Transactional Analysis 


in the Classroom and a Life Script Marathon are also included. 


Treatment Group Composition 


Fourteen out of 28 individuals enrolled in a graduate university 
course entitled Transactional Analysis in the Classroom, volunteered 
to be involved in this research project. Of that 14, six individuals 
were involved only in the graduate course. The remaining eight 
individuals were involved in both the graduate course plus a 
weekend group therapy session. Both groups were comprised of a 
one-to-one ratio of males to females. All participants had been 
involved in active classroom teaching prior to participating in 


the course. 


Procedures 

The class met daily for three weeks, Monday through Friday. 
Each day consisted of a session from 9:00 A.M. to 12:00 noon and 
a session from 1:30 P.M. to 4:00 P.M. The process is described 
later in this chapter. The script marathon involved one weekend. 
The group met for four hours Friday evening, ten hours Saturday, 


and seven hours Sunday. Further description of the marathon can be 
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found later in this chapter. John Daley, a provisional teaching 
member in the International Transactional Analysis Association, 
served as instructor and facilitator for both of the treatment 


conditions. 


Instrumentation 

Two instruments were chosen to assess changes in the participants. 
Lynn Kealy's (1975) Personal Response Questionnaire was chosen to 
detect changes in ego state functioning. The Personal Orientation 
Inventory, developed by Everett Shostrom (1963), was chosen to assess 
growth in self-actualization. 

Personal Response Questionnaire (1975) 

The Personal Response Questionnaire (PRQ) was developed because 
there was not an adequate psychometric instrument available to 
identify and measure ego state strengths. Initially 205 items were 
rated independently by five experts. The first draft of 120 items, 
most of which had 100% expert agreement and all of which had at 
least 80% agreement, was administered to a sample of 508 undergraduate 
university students. From this a final draft of six scales totalling 
60 items, was established. 

The six scales are: Critical Parent (CP), Nurturing Parent (NP), 
Adult (A), Adapted Child (AC), Rebellious Child (RC), and Natural 
Child (NC). The results of factor analysis show there are five 
strong first order scales (CP, NP, A, AC, RC) and a weaker sixth 
scale (NC), Low correlations between scales suggested 


that they. are independent of each other. Estimates of internal 
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consistency, while low on some of the scales, were comparable to most 
other personality instruments, many of which are longer in length. 
Keally (1975) reported that the PRQ meets the substantive and 
structural components of Loevinger's (1957) model of construct validity. 

Although this is a new instrument which has had little experi- 
mental exposure to test its reliability and validity, it appears to be 
the best tool available for measuring the basic ego states which form 
the basis of Transactional Analysis theory. 

Personal Orientation Inventory (1963) 

The Personal Orientation Inventory (POI) was designed as an 
instrument for measuring the “values and behaviors seen to be of 
importance in the development of self-actualization" (Shostrom, 1974, 
p. 4). These were seen to relate also to the research and theoretical 
formulations of several writers in Humanistic, Existential, and 
Gestalt Therapy. These include 'Maslow's (1954; 1962) concept of self- 
actualization, Riesman's et al. (1950) system of inner-and other- 
directedness and May's et al. (1958) and Perls' (1947; 1951) concepts 
of time orientation" (Shostrom, 1974, p. 23). 

The POI consists of 150 two-choice comparative value and 
behavioral judgment items, reflecting elements of self-actualization. 
The instrument has two basic scales; inner directed support and time 
competence. The inner directed support ratio consists of 127 items. 
The support ratio reflects independence in proportion to dependence. 
Autonomy is seen as a balance between other directedness (O) and 


inner directedness (I). The remaining 23 items measure time competence. 
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The ratio of time incompetence (Ti) and time competence (Tc) assesses 
the degree of reality orientation to the present. It involves realistic 
integration of past experiences and future goals. 

The POI is then rescored for 10 subscales which are considered 
important facets in the development of self-actualization. These 
are: self-actualizing value (SAV), existentiality (Ex), feeling 
reactivity (Fr), spontaneity (S), self-regard (Sr), self-acceptance 
(Sa), nature of man (Nc) synergy (Sy), acceptance of aggression (A), 
and capacity for intimate contact (C). 

The validity of the POI has been investigated in several studies. 
Shostrom (1964) found that the POI significantly discriminated 
between clinically judged self-actualizing and non-self-actualizing 
groups on all but. one of the scales. Shostrom and Knapps (1966) 
found that the POI differentiated at the .01 confidence level, 
between beginning patients in the psychotherapy and patients advanced 
in psychotherapy. Another study involving a criterion group was 
carried out by Fox, Knapp, and Michael (1968). The POI was admini- 
stered to 100 hospitalized psychiatric patients. All scales signifi- 
cantly differentiated (p< .001) the hospitalized sample from the 
nominated self-actualized sample and the normal adult sample. 

In Shostrom and Knapp's (1966) study, they administered the POI 
and the MMPI to two groups of clients in psychotherapy, one a begin- 
ning and the other an advanced group. Each one of the POI scales 
was significantly higher (p <.01) for the advanced group. Seven 


of the 13 MMPI scales were significantly less pathological (p <.05) 
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for the advanced group. Knapp (1965) selected 138 undergraduate 
students on the basis of scores on the neuroticism dimension of the 
Eysenk Personality Inventory to forma ‘high’ neurotic and a 'low' 
neurotic group. Mean scores of each group were significantly 
different (p <.05) on all POI scales. Those higher on the POI 
were lower on neuroticism. 

Two studies which have investigated the test-retest reliability 
of the POI are Klavetter and Mogar (1967) and Illardi and May (1968). 
Klavetter and Mogar administered the POI twice, a week apart, to 48 
college students. The reliability coefficients for inner direction 
and time competence were .84 to ./1. The coefficients for the 
subscales ranged from .55 to .85. Illardi and May administered the 
POI for purposes of test-retest reliability to a sample of 46 nursing 
students with a time interval of one year between testing. The 
product-moment correlations for the 12 subscales ranged from .32 to .71 
(median r=.58), with major scales of Time Competence and Inner- 
Directedness yielding correlations of .55 and ./71 respectively. AI1l 
but one of these correlations were significant at the .005 confidence 
level using a one-tailed test. Feeling reactivity was significant 
at the .025 level. Shostrom (1974) reports these to be "within ranges 
of somewhat comparable test-retest studies with inventories such as 
the MMPI and EPPS" (p. 33). 

The POI is shown to be generally resistant to faking and not 
easily distorted in a positive direction. "Inspection of the 'fake 


good‘ profile will show that it is not representative of the profiles 
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of self-actualizing individuals" (Shostrom, 1974, p. 21). According 
to a study by Braun and LaFaro (1969), "unless subjects have 
special information about the POI and self-actualization, the 
inventory shows an unexpected resistance to faking" (p. 299). 
Foulds and Warehime (1971) concluded that conceptions of the 'well- 
adjusted person' in our society are not entirely congruent with the 
model of the 'self-actualizing person’ followed in the development of 
the POI. Warehime, Routh, and Foulds (1974) found that those receiving 
information about the concept of self-actualization were able to 
increase their scores when asked to use this information. However, 
when asked to respond honestly, their scores were unaffected by 
such knowledge. Scores on a social desirability scale were also 
not related to the tendency of subjects to dissimulate POI answers. 
The authors concluded that the Inner Directed Scale was more resistant 
to faking than most self-report scales and that the POI is "remarkably 
unsusceptible to dissimulation" (Shostrom, 1964, p. 22). 

The POL has been used often to assess changes in individuals 
following an encounter group experience. Table 1 presents a summary 


of the findings of some of the major studies in the area. 
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POI Scales 


Time Competence 

Inner Directed 
Self-Actualizing Value 
Existentiality 

Feeling Reactivity 
Spontaneity 

Self Regard 

Self-Acceptance 

Nature of Man (Constructive) 
Synergy 

Acceptance of Aggression 
Capacity for Intimate Contact 


Time Competence 

Inner Directed 
Self-Actualizing Value 
Existentiality 

Feeling Reactivity 
Spontaneity 

Self Regard 
Self-Acceptance 

Nature of Man (Constructive) 
Synergy 

Acceptance of Aggression 


Capacity for Intimate Contact 


TABLE 1 


Test for Significant Pre- to Post-Ireatment Increases for 
POI Scales in Major Encounter Group Studies 


Studies With Control Group Without Control 
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Taken from Shostrom (1974, p. 31). 


= .05 level of significance 
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Procedure for Collecting Data 

Both instruments were administered to the participants on the 
second day of the course. The same instruments were readministered 
to them on the final day of the three week course. Both administra- 
tions involved only the following instructions: "Respond honestly in 
terms of how the questions apply to you at the present time." At the 
time of post-testing one group had been involved only in the adult 
education program. The second group had been involved in the same 


program plus a marathon therapy session on the second week of the 


course. 


Analysis of Data 


An analysis of the significance of difference between groups 
and within groups was done on the pre and post scores of the PRO 
and the POL, T-tests were used to assess the significance of 
difference of means of pre and post scores within groups. An 
analysis of covariance determined the significance of difference 
between the two treatment conditions. This was done to 
co-vary for the degree of self-actualization and the level of ego 
state functioning of each group at the beginning of the study. The 
.05 level was established as indicative of a significant difference. 
Development of the Treatment Programs 
Information in this section comes from personal communication with 
John Daley, course instructor and therapist, on February 25, 1976. 
Basic to both the adult education and therapy conditions were the 


concepts of permission, protection, and potency as outlined in 
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Chapter 1. Within the therapy session (Life Script Marathon), the 
permission and protection was established by the therapist setting 
definite broad parameters which would take care of the tendency 
towards confusion that some persons might have (for specific parameters 
see p. 46). Goals of the group were stated at the outset (see p. 46). 
The therapist made a social contract with each individual. The 
individual and the therapist assumed equal responsibility. A contract 
was not accepted by the therapist if there was an invitation to enter 
in at a disfunctional level, that is in a way that negates autonomy. 
Potency was modelled by the therapist showing he was willing to be 
accounted for and neither be discounted nor have a client discounted. 
He was willing to answer straight questions and insisted his questions 
be answered. He observed factually what was happening and did not 
interpret or judge others actions, nor did he speak for others. For 
the adult education (Transactional Analysis in the Classroom), the 
same structures existed but because of the larger number of people 
involved, this structure took longer to evolve. The class was divided 
into small groups of six persons per group. They were led through 
structured exercises that allowed individuals to account for self 

and others. Contracts were kept simple and at a social contract 
level. Communication rules were established (see p. 45). The message 
"people here may not be clobbered' was both implicit and explicit and 
individuals were invited to experience their own potency. 


Transactional Analysis in the Classroom 


The information shared in the class was equivalent to a 101 class 
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in Transactional Analysis (See Appendix B, Part I & II). The method 
of sharing the information was tied to the concept of andragogy. The 
focus was on adults teaching adults. The instructor was the consulting 
point but there was an invitation by the instructor for the students 
to take charge of their own learning. Students were instructed to 
learn what they wanted to learm and what seemed important for them to 
learn and then to teach this to the rest of the class in such a way 
that the class understood and could use the information. Evaluation 
of the processes then came from the class. 

Goals (social skills to create an environment) 

ike Participants were to learn how to create a structure in 
the classroom that invites students to experience their own potency 
rather than power. 

Potency--inner directed behavior management-—ability to 
make real contact with others. 


Power-—-based on competition--reacting to the environment-- 
making contact only with projections of others. 


ake Participants were to gain the ability to give and receive 
positive reinforcement or strokes. This involved positive recognition, 
attending in positive ways, touching in positive ways, and being 
involved in a self-structure that was positive and nurturing as 
opposed to negative and toxic. 

ae Participants were to recognize and confront discounts. 


Discounts are operationally defined as any transactions that are 


44 


a ied _ 7 
ier? : 5 
‘Ma ay ni 


bed gaz «(25 aE a on = | 
ont! -ayagodeutiee Aaa ot By — 

cpaanaiee <i | 

\ manabaae stele ad vetabidant 9/2 ws 

od /bsdgu3rzant ose asemybune -prtuveRt 

oo ae? “tot jastioget ‘heron jad sab tues oe 

you « tay ob aeela eis 10 sesy cite pt ekAa iivead! © dens 

petisviest .notvesretq? 4c} nev ‘bimeorble Bae: ws ‘ats sa 

‘dent: Spelt Sete ail nna 7 

(insinaptiens o: >2eat9 o2-shlite Jeloday: 


nd stutou7se 4 atfSsn 66 wor moask on wisp et: 


me - 
- 

rade 
art 


a Phi ; 


As 
a: 


11 
\ 


Th sed 


imi 
ili 


vonetog, avo +lenip spifskragas o> 25 


or 


o3 bared a. papel bia bausavie sian _ 

#6. Ge senses issy sie ia © 

-lnsmaotivne 52 99 gmt tanbi- — kn iaqien no bees ce 4 
sater'ty Yo anisag}eny ia twogline dpkaaed aida 9) 

syivesz bos svig at wie sft nity i sew areneia aes 
nodzingeoss. sytntedg baviavdl ekdT Laagonge x0 Tees T OSM 

gnbed baa eves wridie0q at sciibyes, <ayew oviategg A, 

an. goiw7znn bes avlsteng aw 40h gamzout shag @ ah 

_ aso? bee avai 

cons sa “no moana 

| ae ands item t a} 36 mes ; 


F a 


77 


7 
pa 


he al 


y 


irrelevant to solving the problem on hand. This is opposite to 
accountability whereby people are willing to account for others and 
selves, account for the problem, and accownt for the solution to 
the problem. 

4. Participants were to be able to explain the theory of 
Transactional Analysis in a way understandable to young children. 

5. Participants were to gain an internal locus of control. 

Rules of Classroom Communication 

Le Talk only for self. 

Pe Ask questions that seek information--no rhetorical 
questions. 

3 Be reluctant to answer rhetorical questions. 

4. Insist on recognition of or answers to straight questions. 

Ds No indirect transactions. 

6. No assumptions. 

‘kc Change general 'you' to 'I'. 

Life Script Marathon 

Contracts were made for personal change. The experience was 
goal oriented as opposed to encounter oriented. Clients were 
encouraged to take on responsibility for achieving their goal. Once 
the contracts were set there was an opportunity for work on them. 
The therapist was available to facilitate this. The appeal for 
accountability and autonomy was stated immediately in the group. 
The profile of the therapist was initially high and it then became 


equalitarian. For a further description of the Life Script Marathon 
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see Appendix C. 

Goals (changing internal processes--assuming the existence of 
internal structures). 

ee Participants were to recognize their own private logic 
or psychologic which prevents them from making real contact and 
achieving self-accountability and self-direction. 

ee Participants were to leave the experience with a greater 
capacity for intimate relationships as opposed to pseudo-affectivity. 

as Participants were to become more spontaneous in their 
thinking, feeling, and activity as opposed to acting in a stylized 
driven way. 

4. Participants were to become self-directed as opposed to 
asking others to direct them and believing passivity is something to 
be proud of (see p. 21). 

Structure Established by Therapist 

ni Participants were not to come under the influence of any 
drugs either psychodelic or prescribed (unless necessary for main- 
taining life), as this may inhibit the ability of individuals to think 
efficiently. 

2 Participants were not to become involved in hyper-critical 
confrontations. Hostility is not the norm. 

Sie Participants were required to make a commitment to be 
present throughout the marathon. 

4. Executive function was to be shared by the group after 


specific guidelines were set down by the therapist. 
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ip Participants were encouraged to ask for what they wanted. 
Contracts were established (a) between therapist and client, (b) 
between two clients, (c) between a client and the rest of the group, 


or (d) a total group contract. 
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CHAPTER IV 


RESULTS 


Chapter four consists of a restatement of the questions and a 
presentation of the results derived from the pre and post administra- 
tion of the PRQ and the POI to both the Adult Education sample and 
the Adult Education plus Script Marathon sample. 

Question 1 

What are the changes that occur when participants are exposed 

to Transactional Analysis through cognitive input, social contracting, 


and experiential application of same (Adult Education)? 


TABLE 2 
COMPARISON OF MEAN PRO PRE AND POST SCORES 


FOR ADULT EDUCATION SAMPLE 


Dimension Pre-test Post-test 
X Si De he S20; t 
CP 5.000 4,203 3.667 AAO 1s BL 0874 
NP 7.500 1.258 Tob 2.409 -0.500 3192 
A 5.667 0.943 5,833 HWA ASP wows APIS) -4045 
AC Je 33 ee he} ECR) 2.96/  ——15964 0534 
RC PAR ABS 1.067 3.000 eo cee tO 30), - 3856 
NC 3.333 1. 886 4,000 L291 403933 -0466 * 


* Significance at the .05 level 
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TABLE 3 


COMPARISON OF MEAN PRE AND POST TEST SCORES ON 


THE POI FOR SAMPLE RECEIVING ADULT EDUCATION ONLY 


Pre-test 


me S.D. 


5.833 1.462 
t7 167 1.463 
47.000 ee Pas) 
490107 8.173 
L97Sao 2.794 
17.667 3.986 
£53333 PA PS, 
10.833 Tp AES) 
12.833 1.863 
13.000 3.162 
12.167 1.675 

7.500 0.764 
137167 2.544 


16.000 Ss G01 


Post-test 

x See tP 
S}5 shi! 2.967 
ao LO 7 2.967 
Shetos «614.519 
9275033 14.519 
21.500 2.500 
Mab S333" 6.420 
17.000 3.464 
12.833 2.794 
12.667 2.285 
i/o Als? 3.184 
17667 1.106 
7.338 1.700 
L57833 io JESHE 
19.667 3.902 


Di 


-0466 * 


-0466 * 


-0163 * 


-0094 ** 


-1964 


-0317 * 


-0820 


-0505 


- 3055 


-UL63 % 


- 3280 


» 3963 


-0630 


-0010 *** 


i 


* significance at the .05 level. 


**k significance at the .01 level. 


kKK signi 


ficance at the .001 level. 
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FIGURE 5 


COMPARISON OF MEAN PRE AND POST TEST SCORES ON 


THE POI FOR SAMPLE RECEIVING ADULT EDUCATION ONLY 


PROFILE SHEET FOR THE PERSONAL ORIENTATION INVENTORY 


VALUING 
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Results of the pre and post testing with the PRQ show a 
significant increase in NC functioning, as anticipated. An 
anticipated increase in A functioning was not confirmed. Although 
there was not a significant decrease in CP and AC functioning the 
change was in the anticipated direction and approaching significance. 

Results of pre and post testing with the POI indicated there 
was a significant decrease in Ti and 0, and a significant increase 
in Tc and I as anticipated. There was a significant increase in 
Ex, Sa, and C as anticipated. Changes in Fr and S were not 
significant but the changes were in the anticipated direction 


and approaching significance. 


Question 2 


What are the changes that occur when participants are exposed 
to Transactional Analysis, the adult education model plus exposure 
to group therapy which includes contracts for therapeutic change 


(Script Marathon)? 


. , tas 
ik jaiveeees ta sith; 6 ee on blesses a I bas 3 
soe angele ba WM nr esaunto bssor tation m8 bom i t 
holsze Tih aca aie su3 at Peed wit 


Dimension 


RC 


NC 


TABLE 4 


COMPARISON OF MEAN PRQ PRE AND POST SCORES 


FOR ADULT EDUCATION PLUS SCRIPT MARATHON SAMPLE 


Pre-test 

x Soak 
Bee) 5, 3.160 
et 2.634 
6.250 1.299 
5.625 2.736 
3.625 1.798 
Sjphe WES 2.118 


Post-test 

x, SeD: 
P45 sy) Shen hy4 
5.000 racy dhs 
6.625 0.992 
33750 1039 
Sine 1. 269 
6.125 0.781 


* significance at the .02 level. 


** significance at the .01 level. 


Results of the pre and post testing with the PRQ show a 


significant increase in NC functioning and a significant decrease 


in CP functioning, as anticipated. 


functioning was not confirmed. 


Although not significant, AC 


functioning decreased and is approaching significance. 


The anticipated increase in A 
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TABLE 5 


COMPARISON OF MEAN POI PRE AND POST TEST SCORES 


FOR ADULT EDUCATION PLUS SCRIPT MARATHON SAMPLE 


en 


SS ee SS ee 


Dimension Pre-test Post-test 
ne oD. Be S.D : p 
Bn a ee I a a a I Sh cl 
Ti CPS Way 2.147 62750 1.561 elt So0 0822 
Ts Byes Ze916 Iigez50° 4.561 Le tds .0281 * 
) 40.875 11.450 26.625 4.846 -3.446 .0054 ** 
uA 84.500 10.886 LOU FLZS 4.649 +4.089 0023 ** 
SAV 20.750 299 24875 1.900 +956 .0469 * 
Ex 20.375 4.414 26.250 3.382 35502 -0046 ** 
Fr 15.875 22027 1844:25-—2«204 +4.842 .0010 *** 
nS 12.879 Ue SW AS US OU Lapa A +0 .719 2477 
Sr 122.575 2.368 14.250 Lu 6L | +2.434 .0226 * 
Sa 14.250 4.085 19250) 202i. Sah ne 0036 ** 
Ne JO. / 50 1299 EPPO OS pe Ee apa seb Mal 0241 * 
Sy 6.490 Ht. 785 7.500 fae as} +1.000 epee 
A 15.1290 2.487 275/025 1.654 mal sane ot PSS .0130 * 
C 18.875 2.848 eZee 1 OLI27 +3.434 .0055 ** 
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* significance at the .05 level. 
*k significance at the .01 level. 


kkk significance at the .001 level. 
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FIGURE 6 
COMPARISON OF MEAN POI PRE AND POST TEST SCORES 


FOR ADULT EDUCATION PLUS SCRIPT MARATHON SAMPLE 
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Results of pre and post testing with the POI indicated there 
was a significant decrease in 0 and a significant increase in Tec 
and I, as anticipated. There was a significant increase as 
anticipated.inSAV,.Ex,-Er,-Sr,Sa,-A~and-C....An-anticipated 
increase in S was not confirmed. Ne also increased significantly 


and this was not predicted. 


Question 3 


What are the significant differences between individuals 
who participated in the Adult Education program only (1) and those 
who participated in the Adult Education program plus a Script 
Marathon (2)? 

Results of the analysis of covariance indicated that at the 
time of post testing, sample (2) possessed significantly greater 
Nc, as measured by the POI, than did sample (1). This was 
anticipated but the anticipated I1(2) > 1(1) was not confirmed. 

The Sr score was significantly greater for sample (2) than 


sample (1). 
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TABLE 6 


COMPARISON OF MEANS OF ADULT EDUCATION SAMPLE (1) WITH 


ADULT EDUCATION PLUS SCRIPT MARATHON SAMPLE (2) 


USING POST-TEST SCORES OF POI AND PRO 


Scale xy 

PRQ 
cP 3.667 
NP 7.167 
A 5.833 
AC SIRES) 
RC 3.000 
NC 4.000 

POL 
dee 3.833 
1@ 197 167, 
fe) 34.167 
I 92.833 
SAV 21.500 
Ex ZL. oOo 
Fr 17.000 
S 125633 
Dr E23 067 
Sa Dato, 
Ne 11.667 
Sy 2S) 
A 15.833 
C 19.667 


>| 


22750 
5.000 
6.625 
3.750 
BLAS 
6.225 


3.750 
195250 
26.625 

100.5125 
PRM OE LS) 
26.250 
182125 
13.250 
14.250 
19° 250 
IZe3t5 

7.500 
dJw625 
2205/5 


* significance at the .05 level. 


**k significance at the .01 level. 
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FIGURE 7 


COMPARISON OF MEANS OF ADULT EDUCATION SAMPLE (1) WITH 


ADULT EDUCATION PLUS 


SCRIPT MARATHON SAMPLE (2) 


USING POST TEST SCORES OF POL 
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TABLE 7 
SUMMARY OF THE SIGNIFICANT FINDINGS OF 
THE PRE AND POST TESTS OF THE ADULT EDUCATION SAMPLE (1) 


AND THE ADULT EDUCATION PLUS MARATHON SAMPLE (2) 


Scale Within Sample Between Sample 
(1) (2) 
PRQ 
cP - * 
NP 
A 
AC 
RC 
NC bat en (2) 8221) 2 
POL 
EL =e 
Le aga ts ae) 
0 =a — ** 
if + kk + *&* 
SAV + * 
Ex + + *k 
Fr + *k* 
) 
Sr pate 2) Bl) a 
Sa +% + ** 
Ne vm 
Sy 
A ae a 
c + ** + kk 


ky significance at the .05 level. 


ald significance at the .01 level. 


Fekete sienificance at the .001 level. 
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Ancillary Findings 


Correlations 


Using the total sample (n = 14), the following correlations 


were found between the ego state scales of the PRQ and the scales 


of the POI (significance at the .05 level using a one-tailed test). 
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Directional Trends for Total Treatment Population 


The directional shifts of the total treatment population on each 


of the subscales of the POI and the PRQ are included in Table 9. 


BY 


2 Sie 2 15 Ad VER yt eal 


sO" bps tT 
eC eee ee 


te ad Mik 
Bian ? 
12 bie <2 xt VAR dL ,at 


- sdbbne a 


(4188.32 62 aR ce et 


TABLE 8 


CORRELATION BETWEEN SCALES OF POI AND PRO (n=14) 


* significance at the .05 level. 


** significance at the .01 level. 
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TABLE 9 
DIRECTION OF SHIFT IN SCORES FROM 


PRE TO POST MEASURES OF THE POI AND PRQ 


Scale Adult Education Adult Education Percentage Shift 


Plus Marathon 
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Note. + = increase, - = decrease, 0 = unchanged. 
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CHAPTER V 


DISCUSSION 


The results of this study indicate that in fact several signifi- 
cant changes occurred for the teachers involved in the Transactional 
Analysis program. The program did have a positve effect on individuals 
in areas that are considered to be important facets of human growth 
and development. 

Question one was addressed to the changes that occurred in 
the group involved solely in the Transactional Analysis in the 
Classroom program. The results indicated that at the end of the 
program these individuals were functioning at a higher level of 
self-actualization. There was an increase in time competence, 
inner directedness, self-acceptance, and capacity for intimate 
contact. These findings are interesting in that there was also 
a significant increase in Natural Child functioning. Transactional 
analysists often describe this ego state as being carefree, present 
oriented, loving, creative, spontaneous, and authentic. An increase 
was also found in existentiality or flexibility in application of 
values. In reviewing the results of the PRQ scores, Critical Parent 
functioning, which is value laden and Adaptive Child functioning, 
which is controlled by the perceived value structure, showed 
decreases approaching significance. It would appear then that 
two separate measures established similar directional changes. 


The general goal for the course was to facilitate in individuals 
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the process of becoming more fully functioning and autonomous. By 

the end of the program the individuals in this group could be 
described as being more: (a) independent and self-supportive; (b) 
able to live in the present; (c) eieibae! (d) accepting of weaknesses 
in self; (e) able to form intimate relationships; and (f) authentic, 
creative, and spontaneous. 

For the group of teachers involved in the same classroom 
experience and who also participated in the Life Script Marathon, 
similar changes occurred. They too could be described as functioning 
at a higher level of self-actualization. The results of the POL 
post test indicated an increase on all the same subscales that 
showed an increase for the group that had only the classroom 
experience. In addition to this, significant increases were 
found in feeling reactivity, self-regard, nature of man, and 
acceptance of aggression. The results of the PRQ showed an increase 
in Natural Child functioning and a decrease in Critical Parent 
functioning with a decrease in Adaptive Child functioning approach- 
ing significance. 

At the end of the program the individuals of this group could 
be described as being more (a) independent and self-supportive, 

(b) able to live in the present, (c) growth oriented, (d) flexible 
in application of values, (e) sensitive to own feelings, (f) 
accepting of self with strengths and weaknesses, (g) accepting 

of feelings of anger, (h) able to form intimate relationships, and 


(i) authentic, creative, and spontaneous. Further, they could 
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also be described as being less punitive of self and others. 

The results indicated that the four goals of the Life Script 
Marathon, as described in Chapter III, were achieved. Individuals 
did have a greater capacity for intimate contact after the experience. 
They were able to think, feel, and behave more spontaneously. Self- 
direction was increased. 

A major focus of the Life Script Marathon was upon the private 
logic or magical thinking that individuals use to lock themselves 
into archaic ways of viewing themselves or interacting with others. 
Goulding (1972) states that in order to change behaviors, individuals 
must not only become aware of early decisions regarding their own 
life-script, but they must also make a redecision regarding these 
perceived messages. Life-scripts are most frequently manifested by 
Adapted Child behaviors that are often in response to internal 
Critical Parent messages. Those individuals who participated in the 
Life Script Marathon showed a decrease in Critical Parent behaviors 
and a decrease approaching significance in Adapted Child behaviors. 
As individuals grow to be more script free they can begin to interact 
within their environment more authentically and spontaneously. 

The individuals who were in the marathon did in fact show an increase 
in Natural Child behaviors. The results indicate that the therapy 
was effective in focusing in on the private logic of the participants, 
facilitating psychological redecisions, and supporting behavioral 
changes. 


Question three was addressed to the differences that occurred 
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between the two treatment groups. Significant differences were 

found in Natural Child functioning and self-regard. In both instances, 
the group who participated in the Life Script Marathon as well as 
having had the classroom experience, scored higher. 

In planning the program, John Daley, the course instructor and 
therapist, wondered whether adult education and experience in a 
therapeutic classroom would be sufficient to bring about significant 
psychological and behavioral changes, or if more intensive redecision 
work was needed. Aithough many changes occurred in both treatment 
groups, the areas most affected by redecision work were: (a) autonomous 
spontaneous functioning which invites authentic contact with self and 
others, and (b) self-regard which indicates that an individual is 
more in touch with and accepting of his personal strengths. 

The classroom experience involved approximately 80 hours 
of experiential learning which was both an intensive and an extensive 
period of time for participant involvement. With this amount of 
exposure, I find it understandable that there were only two signifi- 
cant differences between the two groups found on the measures of 
growth. It appears that much of the growth occurred within the 
classroom experience. With the additional 20 hours spent in the 
marathon, individuals became more aware of their own uniqueness and 
potency, which in fact was a major focus of the Life Script Marathon. 

In reviewing the test results of all the individuals involved 
in both groups, 79% of the group increased their time competence and 


93% of the group were more inner directed at the culmination of the 
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program. These two dimensions provide the basic measures of self- 
actualization. An interesting finding was one individual's pre test 
scores were in the pseudo-self-—actualizing range, as defined by the 
POI. Post testing indicated scores within the self-actualizing 
range. Pseudo-self-actualizing is viewed as being as dysfunctional 
as non-self-actualizing. The above mentioned individual showed a 
decrease in both time competence and inner directedness. Considera- 
tion of the above information shows the results to be even more 
conclusive when focusing on the desired direction of shift. 

An ancillary finding to this study was the correlation that 
was found between specific ego states, as measured by the PRQ, and 
particular scales of the POI. The PRQ is a new instrument and its 
correlation to other instruments purporting to measure similar 
traits has not yet been fully researched. By using the scales of 
the POI, the correlations indicate that: 

i, High Critical Parent functioning is time incompetent and 
other directed, is not growth oriented, is rigid in application of 
values, is insensitive to the needs and feelings of self, is unable 
to accept self with weaknesses, and has difficulty with warm inter- 
personal relations. 

aa High Nurturing Parent functioning is time incompetent and 
other directed, rejects the value of self-actualization, is rigid 
in value application, has low self-worth, is unable to accept self 
with weaknesses, sees opposites in life as antagonistic, and has 


difficulty with warm personal relations. 
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Si High Adapted Child functioning is time incompetent and 
other directed, is not growth oriented, is insensitive to own needs 
and feelings, is fearful of expressing feelings behaviorally, and has 
low self-worth. 

4. High Rebellious Child functioning is time incompetent, 
other directed, is not growth oriented, is insensitive to own needs 
and feelings, is fearful of expressing feelings behaviorally, has 
low self-worth, is unable to accept self with weaknesses, sees 
opposites of life as antagonistic, and has difficulty with warm 
interpersonal relationships. 


Xs High Natural Child functioning is sensitive to own needs 


and feelings, has high self-worth, is able to accept feelings of 
anger or aggression, and has warm interpersonal relationships. 

These findings contribute to the construct validity of the PRQ. 
The descriptors that have been applied from the POI to those five 
scales are consistent with ego state functions as outlined by 
Transactional Analysis theory. 

Basic to the program studied, was the philosophy that learning 
is facilitated by experiencing the concepts of Transactional Analysis 
rather than solely theoretical instruction. The program was process 
rather than content oriented. Teachers were involved in an environ- 
ment whereby they could experience the therapeutic classroom. 

Although the POI and PRQ were used as objective measures of 
growth, many of the participants verbally reported that the program 


had had an important impact on them both personally and professionally. 
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I found this of interest as all of the teachers have been actively 
involved in classroom teaching and had this practical background 
experience to assess the application of the theory they had experienced. 

Some examples of the summative statements made by teachers at 
the end of the program were: 

"Why didn't I have this when I first started teaching?" 

"This should definitely be included as part of the teacher 
training program." 

“What a therapeutic environment. I felt like learning and 
giving my all." 

"John was a powerful model for the theory he was teaching. As 
a student I was able to risk exposing and experiencing my potential." 

"This will enhance the satisfaction and joy of teaching, by 
enriching the student-teacher relationship." 

The above statements are a few of many made in evaluating the 
course. As a total class, the teachers felt the experience valuable 
enough to request that the chairman of the Educational Psychology 
Department reoffer the course the following summer. 

In conclusion, the program appears to have facilitated the 
development of several dimensions of personal growth of the partici- 
pating teachers. It is possible that a similar program, incorporated 
into the teacher training program, would be useful in preparing 
teachers to enter into classroom teaching as more fully functioning 
individuals, aware of their potential, and utilizing their potency. 


It is my belief this would enhance teacher effectiveness and 
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and satisfaction, and would promote and engender sensitivity to the 
affective needs of both students and staff. 
Suggestions for Further Research 

Listed below are some of the possibilities for further research: 

ie An experimentally controlled study is indicated to assess 
the generalizability of the impact of this program. 

Pas Although teachers reported personal and professional growth 
and an increase in growth was measured, research is indicated to 
study the lasting effect of the changes. 

Bh Teachers did change through involvement in this program. 
Further research is needed to determine more precisely the major 
reasons for the change. For example, was the change due to the 
personality of the instructor, the length of time the group was 
together, the classroom environment, the Transactional Analysis 
theoretical framework, or other factors? 

4, Teachers were invited to experience a therapeutic classroom. 
Research is indicated to determine whether teachers were able to 
translate this back into their own classrooms and further foster a 
therapeutic environment. 

Sis The program facilitated growth of the classroom teacher. 
There is a need to study the subsequent impact this has on these 
teachers' students. 

6. In research by Amundson (1975) it was reported that the 


Transactional Analysis with Children program appeared to have its 


greatest impact on 'slower' or 'behavior problem' students. Research 
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on the impact a teacher program might have on a variety of classroom 


situations would be useful. 
vhs An ancillary finding to this study was the correlation 
found between specific scales of the POI and the PRQ. More 


extensive research is indicated in this area, 
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A TRANSACTIONAL ANALYSIS PRIMER 


Prepared by: John P. Anderson 


Taken from: 1973 Handbook for Group Facilitators 
University Associates 
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A TRANSACTIONAL 
ANALYSIS PRIMER 


Jonn P. Anderson 


The purpose of this article is to show some of my personal excitement and enthusiasm for 
Transactional Analysis as a professional tool. {t can be used to help people discover the infinite 
possibilities for growth and development of their human potentials. It can also help uncover 

psychological and emotional blocks that keep growth possibilities locked in at individual, group 
’ and organizational levels. 

In my work with individuals, in group counseling, and in the training and teaching of 
professionals — teachers, counseiors, ministers, social workers, medical doctors, psychologists, 
etc. —I use Transactional Analysis as a theoretical framework. In addition, I use Gestalt, family 
sculpturing, and psychodrama. 

I find I can use Transactional Analysis as a framework to get some clues about where 
people are hurting in their lives, where they are having fun and enjoyment, and where significant 
meaning or lack of meaning is occurring in their lives. I use it to check out their awareness of 
themselves in terms of possibilities: for growth, meaning, fun, creativity, joy, spontaneity, 
curiosity, love, excitement, adventure, decision-making, nurturing, learning, reality-testing, and 
the ability to live life in the here-and-now as well as in the anticipated future. 

It can help persons to become more aware of their possibilities and to explore and examine 
what they are doing to and with themselves within their awareness and outside of their 
awareness. It is a means of exploring creative options and alternatives for using awareness of 
self for more creative, fun-filled living. It can help people in the group setting to practice living 
the creative options thev have chosen for themselves. 


I. INTRODUCTION TO TRANSACTIONAL ANALYSIS 


A. Transactional Analysis is: 

1. a system of analysis developed from the work of Eric Berne, who saw it as an 
extension of psychoanalysis. — 

2. a theoretical framework emphasizing the following: 
a. “selves within,” including Parent, Adult, and Child. 
b. interaction (“transactions”) between people and between various “selves within.” 
c. an individual's “existential position.” 
d. a preconscious life-plan (script). 

3. a method of using a group to facilitate growth of the individual in the group. It is 
not a kind of sensitivity training; it is not a “group therapy.” 
It emphasizes: 


a. the person’s ability to change himself. The group facilitator does not change 
the person; he only leads him to a point where the person decides to change. 
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b. permission. It is the process of changing the Parent in a person’s head who 
won't give him permission to change or be different from the way he is, to a 
nurturing Parent who gives his Child permission to change and nurtures his 
Child as he changes and grows. 


c. the individual’s control of his “selves within” and, consequently, his emotions 
and social interactions. 


B. Basic Theoretical Assumptions in Transactional Analysis are: 
1. Structural Analysis: “selves within ourselves and others.” All people have three 


persons within — Parent, Adult, and Child. These are technically known as Ego 

States. An Ego State denotes the habitual ways of thinking, feeling, and reacting 

that occur together. The division of a person’s personality into three Ego States 

(P. A. C.) takes the following form: 

a. PARENT: The Parent in you feels and behaves in the same ways you perceived 
the feelings and behavior of your mother, father, or significant others 
who raised you. 


PARENT FUNCTIONS 
i. Sets limits. 
ii. Gives advice. 
iii. Disciplines. 
iv. Guides. 
v. Protects. 


vi. Makes rules and regulations about ‘how life should be: the do’s, 
don’ts, always, nevers, shoulds, shouldn’ts, musts, ought-to’s, 
have-to’s, can’ts, wins, loses, goods and bads. 

vii. Teaches how-to's. 

viii. Keeps traditions (God, Mother, Country, apple pie, etc.), 

ix. Nurtures. 

x. Judges. 
xi. Criticizes. 
The functions of the Parent are neither positive nor negative. How the parents or 
significant others use and communicate these functions to the child determines to a 
large extent how the child views the parents, authority, and society. Our institutions 
in society are primanily an extension of the parental functioning. The Child in the 
person can decide to accept, reject, or go back and forth and not make a decision 
about what the Parents offer. One of the major goals in working with the internal 
Parent in individual or group counseling, or in a teaching experience, is to help 
the individual to discover and be aware of his Parent and then to sort out what 
makes sense and what doesn’t, in the here-and-now reality. It is important for him 
to be able to make decisions; to update his attitudes, behaviors and feelings in terms 
of what works; to help him live life in a more meaningful way; and to know he can 
live his own life, not that of his parents. 
b. ADULT: The Adult is the part of you that figures out things by looking at the 
facts. It is the part that computes, stores memories, and uses facts to 
make decisions. The Adult is unemotional and is concerned with 
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“what fits” or what-is most expedient and useful. ADULT DOES 
NOT MEAN MATURE. 


ADULT FUNCTIONS 


i. Data-gathering on the Parent, Adult and Child, e.g., how the 
Child feels and what he wants; what the Parent says, feels, 
or reacts to: what the memories stored of past decisions in 
the Adult have to say; and what the externa! situation in the 
here-and-now supports. 


ii. Sorting out the best alternatives from this data collection. 
The Adult computes, if a decision is needed, as to which 
data to use or decides that the data are insufficient for making 
a decision. 

iii. Planning steps in the decision-making process: 
a. results wanted. 
b. the best way to go after them. 
c. first step to get a result. 
d. action or alternatives if desired result is not achieved. 


e. recycling process. 


Each person’s Adult has its own way of functioning and may or may not go through 

this kind of process in making decisions. These are processes I have observed in 

making my own decisions as well as being a part of the decision-making process of 

others in counseling, teaching and consulting work. 

The Adult works with the Parent, Child, and Adult of others to make decisions. 

Adult words and phrases are: “Now I see the way it works.” “Hear your Parent, 

Adult, Child.” “This is practical, suitable, correct, useful, helpful.” 

ec. CHILD: 
The Child in you is what you were when you were very voung. 
There are many children inside us from the past. They are known 
collectively as the Child. These children have the same feelings and 
ways of behaving you had when you were little. The children may 
be angry, rebellious, frightened, or conforming (under the influence 
of your internal Parent, so as to please your internal Parent). The 


conforming Child is called the Adapted Child. 


On the other hand, your Child can be natural, loving, spontaneous, 
creative, carefree, fun-loving, exciting, adventurous, curious, trusting, 
or jovful. The Child uses words like: “Wow! Gee! I want, I enjoy, 
I can, I will, I won't, I can’t.” 


You are all three persons. All three are important. No ego state is better than any 
other. The situation and the Adult determine what is appropriate. It is desirable to 
have your Adult functioning all the time to be aware of the Parent, Child and the 
situation so that the Adult can help with the decisions. The Adult can turn off the 
Child or the Parent or both. You do have some control over your emotions. This 
is not the same as suppression or repression. It involves the changing of ego states. 


CHOICE and DECISION are the key words — freedom to be ourselves. To choose 
how we will feel, think, behave in a given situation; to be aware of our choices and 
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the decision we have made; and to be aware of many other options and alternatives 
is a fulfilling life-style available to those who attain this freedom. 


. Transactions: interaction between people and between the various selves within. 
A transaction is a verbal and/or nonverbal communication between two or more 
people. It can be an exchange of friendly words or angry blows. For example, 
“Hello, Dick.” “Hello Mohn" The Parent, Adult or Child in Dick responds to 
the Parent, Adult, or Child in John, depending upon which one said hello. A 
conversation is a series of transactions. The transactions can be Parallel, Crossed, 
or Ulterior. 


In the examples of transactions which follow, the arrows tell the direction in which 
the communication is going. 


a. Parallel 
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() @) Ulterior: 
. 3 Mary: 
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Here is an example of a conversation that demonstrates Parallel, Crossed and 
Ulterior transactions: 


This is the Doe family: 


Crossed: 


Joe: 


Joe: 


Parallel: Parent-Parent, Parent-Parent 


Mother (Mary): Our family is a very proud family with a long tradition. The 


@ @ Father (Joe): 
©) © 
Cas 


fact that my mother lives with us says that we take care of our 
own. 

Yes, we are a proud family, Mary, a stubbom and God-fearing 
family on both your side and my side. We pride curseives in 
big families and make sure that traditions are passed on from 
generation to generation. 


Parent-Parent, Parent-Child 


Grandma (Mary’s mother): | am proud of both of you. You are such wonderful 


children. I sometimes have to remind you of family traditions, 
but you are just wonderful to me. 

Yes, but I wish sometimes you would let us work it out cn our 
own. I wish you would let us raise John and Sue and Little Jce 
our way. 


Adult-Adult (but actually directed toward the Child), Child- 
Adult. 


Joe, you are starting a fight with Momma. Let’s go to bed (and 
have some fun!). 


O.K.! 


3. Contamination: this is your Child accepting your parent’s or significant others’ 
prejudices, opinions, and feelings as your own, without ever using your Aduit to 
check out the facts for you. This can lead to difficulties. 


Example from the Doe family: 


Mother: 
Grandma: 


Sue: 


Joe, Jr.: 


Sue: 


Joe, Jr.: 


Sue: 


Sue, all blacks, Jews, Catholics, strangers, and foreigners are 
not to be trusted; they are no good. 


That’s right, Sue. This family is very proud of its tradition of 
keeping close friends and family with folks like us. 


O.K. 


(at school, during lunch time): Sue, I would like you to meet 
Mike. Mike is my best friend. I like Mike! 


Joe, you know what Mother said about blacks and strangers 
and Jews and Catholics and foreigners! 


I like Mike. I don’t care what Momma says. 


I’m going to tell Mother when I get home. 


Sue’s Child has bought Mother’s prejudices, and Joe’s Child has found a black friend 
that he feels good about, so his experience does not check out with what Mother said. 


4. Strokes: a recognition of one’s existence by a fellow human being. A stroke can be 
verbal or nonverbal, or both. A hello, waving of the hand, a smile, “I like you,” a kick 
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on the shin are examples of stroking. Everyone needs some kind of stroking, whether 
pleasant or unpleasant. 


A stroke that evokes a feeling of “I count, you count,” or “I’m OK, You're OK,” is a 
positive stroke. Expressed loving, caring, respecting, knowing, and responding to a 
need are positive stroking. Example: a spontaneous hug. 


A stroke that brings forth a feeling of “I don’t count, I’m not OK” is a negative stroke. 
Expressed hating is a negative stroke. Example: “Get away from me, I can’t stand you!” 
A conditional stroke is a stroke given to you for what you do. Example: “Johnny, if you 
take off your shoes, Momma will like you.” 


An unconditional stroke is a stroke given to you tor being you. Example: “I like to be 
near you.” 


Strokes are necessary for physical and mental health. There are studies of children 
in foster institutions that suggest that without physical stroking infants may die 
because their urge to live decreases. 


Throughout your life you need physical stroking. As you grow up, symbolic or word 
stroking becomes a substitute for the physical stroking you got when you were a baby. 


Stroking for being is most important for your Child, as well as for doing. Enjoying 
asking for positive strokes and unconditional strokes is a very important lesson to learn. 
You need to take responsibility for making sure you get the kind of positive, 
unconditional strokes you want and need. 

Giving positive, unconditional strokes is very important. It helps you stroke yourself 
for helping others feel good about themselves. You can stroke yourself for being yon 
and for the things you like and enjoy about you. It is exciting to grow with strokes 
and strokes and strokes! 


A Look at Stroking in The Doe Family: 


Father: Mary, that was a very good dinner —just a little rich for my 
blood. 

Mary: I’m glad you enjoyed yourself, Joe. 

Sue: I didn’t like the beans, Mother. 

Mary: O.K., Sue, how about tasting them when I cook them again and 


see if you feel the same way? 


Existential or Basic Position: your Child in you has his own way of looking at and 

experiencing himself and other people. The general view or basic stance the Child 

decides is called Existential or Basic Position. There are four basic positions. 

(1.) (1M OK: YOU'RE OK. This is the healthy position. 

(2.) 'M OK: YOU'RE NOT OK. This is a distrustful position. It is a position taken bya 
Child who is suspicious of people. 

(3.) 'M NOT OK: YOU’RE OK. This is the position of the Child who usually feels low 
or depressed. 

(4.) I'M NOT OK: YOU'RE NOT OK. This is the position of a Child who feels that life 
just isn’t any good, and he may even go crazy to escape it. 

A person whose Child feels NOT OK becomes more used to negative strokes than 

to positive strokes. He refuses to accept positive strokes because he feels he doesn't 

deserve them. He goes out of his way to collect negative strokes. He may really 

want compliments, but he feels uncomfortable when he gets them. He is not used 
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to them, and when he gets one, he thinks the person who gave it must not be very 
bright or must want something. 


On the basis of our existential positions, we set up systems with others. These 
systems are manifested in certain interactions (transactions), which result in feelings. 


Thus: Person A: “I count, you don’t.” 


Person B: “I don’t count, you do.” ; 


Certain positions do not go well with other positions on a long-term basis. “I count, 
you count” may not fit with the existential positions of others with whom we must 
relate. Hence, if an individual goes into therapy and gets well, he may no longer 
“fit” with his spouse, family or friends. Three possibilities arise: 


(1.) He can change back. 
(2.) They may change to “I count, you count.” 


(3.) They may break up. (“He was a good man and a good husband before he saw 
that psychiatrist.”) 


Stamps and Rackets: storing up bad feelings or good feelings as an excuse for doing 
things you might not otherwise do is stamp collecting. You can collect stamps from 
yourself and from others. When you get enough stamps, you can cash thern in for a 
“PRIZE”: free coughing spell after smoking, pnaching someone in the nose after 
taking a lot of insults or hurts; allowing yourself a relaxing time after a productive 
job. 

Brown stamps are for bad feelings, and Gold stamps are for good feelings. 


Brown stamps: the art of collecting hurts and insults (real or imagined) until the 
victim feels ready to cash them in for a free drink, a free temper tantrum, a free 
divorce, a day off sick, a free run away, or a free suicide. 


An example from the Doe family: 


Joe, Jr.: Mother, I don’t think you love me. 

Mother: Of course I love you, Joe. Don't be silly! 

Joe, Jr.: How can you love me when you get so mad at me? 

Mother: I get mad because I love you. I want you to do things right. 
Joe, Jr.: You mean you only love me when I do things for you? 
Mother: You know that’s not so, Joe! 

JoexJr ae, It is so, and I hate you! 


Gold stamps: saving up some good feelings for doing things well that you feel good 
about. You can cash in these gold stamps to buy yourself new clothes, a night on 
the town, a relaxation. 

Collecting stamps is a way of trying to help the Child in you feel OK. If your basic 
position is I'M OK: YOU'RE OK, you will not collect stamps, brown or gold. 
In this position you do not need excuses for what you feel or do. You have decided 
to be OK and you are, no matter what happens to you. 


Rackets are habitual ways of feeling bad that you learned from your parents or 
whoever raised you. They are your parents’ feelings, not yours, but you act as if 
they were yours. Did your parents feel anxious, depressed, confused, guilty, fearful, 
nervous, angry when pressure or tension was high in your family when you were 
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a child? Was Adult action taken to eliminate the pressure or tension? If not, they 
probably taught you a racket. 


Rackets and stamp collecting originate from the NOT OK Child of your parents 
which your Child uses to keep from taking constructive action. 


Ways of Structuring Time: we all need strokes. We need to be with people in order 
to get strokes. You are one of the people with whom vou spend your time. Hopefully, 
you are one of your favorite people and give yourself positive, unconditional strokes 
when you are with yourself alone, as well as when vou are with other people. The 
way you fill your time will depend on which of the four basic positions your Child 
has taken and on what kind of stroking your Child wants from others. 


Your greatest need is to be close to someone in a loving relationship. This is called 
intimacy, one of six ways of filling time. Theve are five other ways. You use them 
because you cannot be intimate with everyone. Your Child in vou may not feel 
sure that he is OX (lovable). You may feel afraid to be warm and close to anyone. 
If so, you will use the five other ways to fill time with people, even though your 
greatest need is to be close to someone in a loving relationship. 


Your Child may settle for ways of getting along that seem to him safer, less 
frightening, than love. In the I'M OK: YOU'RE OK position all six ways of 
structuring time are used to bring variety, enrichment, enjoyment to self and others. 
Spending your time affirms your and others’ OKness. 


a. Withdrawal. You withdraw when you are present physically but absent mentally 
from the people around you. There can be many reasons for withdrawal: fear 
of getting hurt; mentally leaving a lecture to think about an idea that struck 
you; talking to yourself if you are angry in order to cool off; going some place 
else in your mind, e.g., you are at home when you are physically at work, at 
work mentally when you are at home, or with Joe when you are physically with 
John, or daydreaming. You are not expressing the here-and-now. 


b. Rituals. The second way to fill time with people is by “rituals.” A ritual is a fixed 
way of behaving toward other people, a transaction or set of transactions that 
almost everyone uses. For example, look at the way you greet your friends. You 
may say something like, “Hi, how are ya doing?” Your friend may say, “Hi, I’m 
fine. How are you?” You may say, ‘Fine, thanks.” This is a fixed way of behaving, 
an example of one of our many greeting rituals. Each remark is a word stroke. 
If people do not return these strokes, we consider them unfriendly or even rude. 
If you have good manners, you are probably a good stroker. You can be depended 
on to go through the rituals. 


c. Activities. Activities are programmed or spontaneous actions between or among 
people. They can be parallel, such as skiing, eating, or cooperative, such as tennis, 
sexual intercourse, work, etc. 

d. Pastimes. A fourth way you can fill time with people is “pastiming.” “Bull 
sessions” and gossip are examples of pastimes. Some have names, such as 
“General Motors,’ a pastime in which people talk about and compare cars. 
“Who Won” involves sports. You can name many other pastimes. They are 
usually pleasant ways of exchanging strokes, filling time, and getting to know 
people. “Making Out” is a pastime of teenagers; it may lead to a loving closeness 
(intimacy), but it may be done without any real love at all. 


e. Games. A game is unconscious, but lets the player collect “stamps.” When the 
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same transactions are conscious, this is a manipulation, not a game. People may 
get some unpleasant unexpected emotional pay-off (e.g., hurt, anger, guilt, 
confusion — “stamps”) from their transactions, These may be unpleasant, and 
they are likely to be familiar. A “game” consists of three parts: 


(1.) An ostensible transaction (usually Adult-Adult). 
(2.) A hidden (unconscious) transaction (usually Child-Parent or Child-Child). 


(3.) A sudden unpleasant emotional reaction (“stamp”). 

Games are named on the basis of how the player feels when the game is over. 
Games help structure time, gain us strokes, give us “starnps,” and reinforce 
existential positions. Over ninety games have been described. Some of the more 
common games are: If it Weren't For You, Kick Me, and I’m Only Trying to 
Help. (See Berne, 1964.) 


Certain games and pastimes seem to go together. For example: 
I’M NOT OK is reinforced by 
Strokes — Kicks (negative). 
Games — “Kick me.” 
Stamps — Feelings of being hurt, attacked, blamed, abused, or rejected. 


Pastimes — “Ain’t it awful.” 
“Look what happened to me.” 
“My woes are greater than yours.” 


Intimacy. This is characterized by the uniqueness of both partners, a mutuality 
in giving, sharing, taking risks, and trusting. This is not the same as being 
involved with things (e.g., watching T.V. together), involvement with too many 
people (so one can be intimate with none), mindlessness, or sexual activity. 
Intimacy is a “union of personalities,” the mutuality of two people in a shared 
identity. It results in a mutual verification through an experience of finding 
oneself as one loses oneself in another. 


An intimate relationship requires certain qualities of each individual as well as 
of the interaction between them. Intimacy grows as people dare to risk greater 
openness, learn to be emotionally present to one another, and develop a high 
degree of caring for one another through a climate of trust based on commitment 
to open-ended continuity. 

Intimacy is like an instrument of many strings. The music which people make 
together comes from playing a variety of combinations of strings. The important 
thing is to discover the particular harmony and melody of intimacy which is 
most satisfying mutually for the people involved. The music patterns will vary 
at different periods in the relationship. At various times the music will be 
interrupted by silence or disharmony. 


FACETS OF INTIMACY 


i. Sexual: expression of caring and enjoyment of each other. 


ii. Emotional: the depth awareness and sharing of significant meanings and 
feelings. The touch of the inmost selves of human beings. Being tuned to 
one another's wave length. Child-Child communication. 


iii, Intellectual: closeness in the world of ideas. 


iv. Aesthetic: sharing experiences of beauty. 
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v. Creative: sharing the experience of creating. 
vi. Recreational: relating in experiences of fun and play. 
vii. Work: the closeness of sharing common tasks. 
viii. Crisis: closeness in coping with problems and pain. 
ix. Conflict: facing and struggling with differences. 
x. Commitment: mutuality derived from self-investment. 
xi. Spiritual: the we-ness in sharing ultimate concerns. 
xii. Communication: the source of al] types of true intimacy. 

8. Injunction, Counter-Injunction: located in the Parent are feeling messages — fears, 
wishes, desires, anger — that vour parents felt prohibited or inhibited about as a 
child. We call these feelings messages Injunctions. These messages are irrational, 
expressed preverbally and nonverbally, from the angry or frightened Child of the 
parents, usually the mother. They vary in range, area of restriction, intensity, and 
potential for damaging effects. 

Examples: 
Don't be you, be me or someone else (male, female, black). 
Don't grow up. 
Don’t be well, be sick. 
Don’t be a child, be grown up. 
Don’t make it, don’t be a success. 
Don't be close to people. 
Don't be sane, be crazy. 
Don't count, be unimportant. 


Don’t think/feel what you think/feel (angry, sexy, happy, good), think/feel 
only what I think/feel. 


A Counter-Injunction is a message, usually in the form of a slogan, from your 
grandparents or from whoever raised your parents or parental figures. 
Examples of Injunction and Counter-Injunctions: 

From Mothers Child: “Don't be you.” 

From Mother's Parent: “Be a man, my son.” 


The result may be homosexuality, forever proving one’s self as a man, or 
withdrawal (live alone and being lonely). 


From Mother's Child: “Don't feel good, be unhappv.” 
From Mother’s Parent: “God helps those who help themselves.” 
The result may be a person Jooking for ways to make himself miserable. 
From Mother’s Child: “Don't grow up.” 
From Mother's Parent: “Raise yourself by your own bootstraps.” 
The result may be a person who works hard but never makes it. 
The Doe Family 
Sue: Momma, I am so angry at my teacher. 


Momma: Sue, we don't get angry in this family! 
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88 
Sue: I'll go tell Grandma! Grandma, I’m angry! 


Grandma: It’s alright to be angry and blow up once in a while, Sue! 


9. Scripts, Counterscripts and Episcripts: a Script is a pre-conscious life-plan, decided 
by the child betore age 6 or 7. It is based on injunctions and counter-injunctions, 
consequent existential position, and insufficient information. Since it is decided, it 
can be redecided. 


We hypothesize the development of the person’s script as follows: 


PSE 


Existential Fositions > LECISION se Serpt 


Vv 
Withdrawals 
Rituals 
Activities 
Pastimes 
Games 
Intimacy 


Injunctions & Counter-Injunctions 


A Counterscript is a preconscious life-plan decided by the child’s Parent. 


People who have problems appear to have scripts that have a bad outcome (sickness, 
badness, stupidness, craziness, suicide, or murder). The counterscript, based on 
messages from the parenting person’s Parent, generally has a good outcome. A 
person can switch from script to counterscript. The aim of therapy is to free the 
person from following his scripts and counterscripts. 


Sometimes a child may decide he can avoid the bad outcome of his script by 


passing it on to someone else (e.g., I can avoid craziness if I can drive others 
crazy). This is known as an Episcript. 


II. THERAPY CONSIDERATIONS 
To the extent that therapy is able to focus on injunctions. counter-injunctions, and 
existential position, it is powerful, efficient, ctfective, and lasting. 
A. Assumptions 
It is assumed that the facilitator cannot change the person. Ouly the person can 
change himself. The facilitator can: 
1. bring the person to an awareness of how he makes himself and others sick, bad, 
stupid or crazy. 
2. help him develop permission to change. 
3. give protection while he changes. 
If he is aware of how he hurts himself, he is aware of the changes he needs to make. 
But will he make the changes? The facilitator may need to help the person give 
himself permission to make the change. 
Unfortunately many persons and facilitators wait for something magic to happen 
to make it all right (the Santa Claus fantasy). Consequently, persons can be in 
“therapy” for years but never change. Others may be in therapy to be “in therapy” 
but not to change. 
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B. Basis For Change B3 


Therapeutic change is based on decisions and action. If the person does not do this, 
no one else will; hence the necessity of emphasizing: 


contract. 

the Adult’s ability to turn off inappropriate Child and Parent states. 
permission. 

protection. 


decision. 


Oa Oh ae 


what the person can do. If you accept a “can’t,” you agree with the person that he 
is helpless and, therefore, likely hopeless. 
C. Contract 


The person commits himself to a plan for behavior change. Important contracting 
conditions: 


1. The person makes the contract with himself; the facilitator is only a guide and a 
witness. With a dishonest contract, the person thus defeats only himself. 


2. The more explicit the contract the better. The person has the right to refuse a 
contract, which is another way of clarifying his readiness for change. 


3. The more operational the contract the better (e.g., “happiness” is not operational; 
there are no criteria to measure it by). You might ask the person: 


a. “What would you be doing better if you were happier?” 
b. “How do you make yourself unhappy?” 
c. “What do you want to stop doing?” 

4, The contracts can be renegotiated. 


5. Contracts are most useful if satisfactory to all of the three ego states of both the 
facilitator and the person. 


6. The contract is one way of assuming that what goes on between the facilitator 
and person is more likely to be an activity which promotes growth toward personal 
fulfillment. 
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APPENDIX B 


TRAINING STANDARDS OF THE 


INTERNATIONAL TRANSACTIONAL ANALYSIS ASSOCIATION 


PART I TA 101 COURSE OUTLINE 


PART II TA 101 COURSE REFERENCES 
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TA 101 COURSE OUTLINE 
As of Winter Convention 


Training Standards Committee 
Meeting - January 1975 


Mie Statement of purpose of course. 
Pe Definition of TA and its areas of application. 


Shs History of Berne's development of ideas and description of 
his writing. 


4, History of ITAA, 
Be Membership categories of ITAA and requirements and privileges. 
6. Professionalism in ITAA--ethics--imitators. 
ihe Philosophy of TA as a treatment modality. 
ae Decisional model 
b. Scripts as denial of autonomy and Impairment of 
decision making potential 


Qe OKness at birth 


Sie Strokes 


a, Positive, negative, conditional, unconditional 
b. Biological necessity--works of Spitz and others 
Gs Stimulation hunger 


9; Ego States 


a. Definition 
b. Origin 
Cc. Functions 
d. Behavioral descriptions 
e. Second order descriptive (functional) analysis 
ifs Internal influence compared with manifest behavior 
g. Cathexis, executive 
10. Contamination--Exclusion 


ate Transactions 
a. Definition 
b. Types 
(Oe Rules of communication 
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Life positions——position hunger 


Structuring time 


a. Six ways 
De Relationships to strokes 
ere Structure hunger 
Discounting 
a. Definition 
De Ways to discount 
Ce Function of discounting 
Rackets 
ae Definition 
De Relationship to Trading Stamps 
Ce Substitute feelings 
d. Explorative Potential 
e. Magical beliefs 
fa. Relationship to psychosomatic symptoms 
Games 
ae Definition 
|a)c Relationship to rackets 
Ce Relationship to discounting 
d. Relationship to pastimes 
es he payoffs of games 
ie Essential features 
Ze Names and examples 
he Degrees~—-hardness 
i0p Berne's Formula G 
As Karpman's Drama Triangle 
es Relationship diagramming 
1, Responses to game initiation 
Life Scripts 
ate Definition 
b. Decisional origin--elaboration 
Cc. Elements of script formation--injunctions, program, 
counter injunction 
d. How script is possible 
e. Script matrices 
ie Injunctions--examples 
Clinical TA 
a. Contracts 
ihe Purpose 
La Elements 
b. Cure or Change--attainment of objective 
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ce. Approaches to treatment 


1. 
ae 
3. 
4. 
d. Options 


Social transactions 
Re—parenting 
Permission 
Re-~decision 


i} Non Clinical Applications of TA 
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PARTie IT. 
TA 101 COURSE REFERENCES 
Compiled Primarily by 


CHERYL CHIP McGAHEY, Ph.D, 


Taken from the Transactional Analysis Research Index, authored by 
Chip McGahey & Maudine Blair, Florida Institute for TA, Tallahassee 


Statement of purpose of course. 
Definition of TA and its areas of application. 


History of Berne's development of ideas and description of 
his writings. 


TA in Psychotherapy, Preface and introduction 
TAJ, 1:1, 1971, Eric Berne Memorial Issue 


ITAA history. 


TAB, 4:13, 1965, p. 3. 

TAB, 5:17, 1966, p. 105. 

TAB, 5:19, 1966, p. 164. 

TAB, 7:25, 1968, p. 19. 

Eric Berne Memorial Issue, Vol. 1, #1, January, '71 TAJ. 


Philosophy of TA as a treatment modality. 


Games People Play, Introduction. 
Principles of Group Treatment, Chapter 10. 


Scripts People Live, Introduction. 
TAS any Brae fy. 


Strokes 


Born to Win, Chapter 3. 


Games People Play, Introduction. 


Scripts People Live, Chapter 22. 
TAS.  Jaly, 971, 1:53, Seripts Issue 


Ego States 
Born to, WinyeChapters 2), 16;..9; 


Dusay, John, "Egograms and the ‘Constancy Hypothesis'", 
TA, @2235 01932, ss Go) 
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Edwards, Mary, “The Two Parents, TAB, 7:26, 1968, p. 37. 


Games Alcoholics Play, Chapters 1 and 2. 


Games People Play, Chapter 1. 
Karpman, Stephen, -"Options,," ‘TAJ, Isl, ps 7 1971. 


I'm OK—-You're OK, Chapter 2. 
IA in Psychotherapy, Chapters 2,3,4,5,6,7,16,17. 


Contamination and exclusion 


I'm OK—-You're OK, Chapter 6. 
Born to Win, Chapter 9. 

Scripts People Live, Chapter 1. 
TA in Psychotherapy, Chapter 4. 


Transactions 


Life 


Born to Win, Chapter 2. 

Games Alcoholics Play, Chapter l. 

Games People Play, Chapter 2. 

Karpman, Stephen: ~“Options"!, TAJ, 1:1, 1971, p. 79. 
I'm OK--You're OK, Chapter 5. 

Scripts People Live, Chapter 1. 

Sex_in Human Loving, Chapter 4. 


positions 


Berne, Eric, "Classifications of Position," TAB, 1:3, 
WWOZ Wo #8c 

Born to Win, Chapter 2. 

I'm OK--You're OK, Chapter 3 


Principles of Group Treatment, Chapter 12. 
Scripts People Live, Chapter 5. 


Structuring Time 


Games Pople Play, Chapters 2-5, 
I'm OK--You're OK, Chapter 7. 


Sex in Human Loving, Chapter 3. 


Discounting 


Born to Win, Chapter 3. 
Setrité &Schtih, YRascsiviity ye TAT Moles, 1971) %p ods 


Scripts People Live, Chapter 9. 


Rackets 


Berne} Eric) Trading Stamps;") TAB, ol: 37019624 pv.923 
English, Fanita, "The Substitution Factor: Rackets and 
RealsFeelingsy, “TAT Pei: 4, 1971, p. 27. 
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English, Fanita, "Rackets and Real Feelings," TAJ, 2:1, 
1072... .235 


Goulding, R. in Progress in Group & Family Therapy, Chapter 9. 
Holloway, W. Monograph VI, Monograph Series of MIHU. 
Layman's Guide to Psychiatry and Psychoanalysis (psycho- 


somatic). 


Scripts People Live, Chapters 1 and 8. 


Games 


Life 


Born to Win, Chapters 2, 7, 8. 

Dusay, John, "Response," TAB, 5:8, 1966, p. 136. 

Games Alcoholics Play, Chapters 8, 9, 16. 

Games People Play, Chapters 5 through 18. 

Holloway, M., Monograph V, The Monograph Series of Midwest 


Institute. 
James, John, “The Game Plan," TAJ, 3:3, p. 14, 1973. 
Karpman, Stephen, "Fairy Tales and Script Drama Analysis," 
TAB, 7:26, 1968, p. 39. 


Principles of Group Treatment. Chapter 14. 
Scripts People Live, Chapter 1. 
Sex in Human Loving, Chapter 5. 


Stuntz, Edgar. Transactional Game Analysis: A Review of 
the Literature, 1962-1970. 

TA in Psychotherapy, Chapter 10. 

What Do You Say After You Say Hello? 


Scripts 


Allen, B., “Liberating the Manchild," TAJ, 2:2, pp. 68-71. 
Berne, Eric. ITAA Summer Conference Preliminary Orientation, 
TAB, @ 52:205 91.9660, "pw 1/23 
Born to Win, Chapters 2 and 14. 
Games Alcohodacs, Play; Chapters 7, 10, 15, IL/7. 
Goulding, R. in Progress in Group & Family Therapy, Chapter 9. 
Hamsher, J.H., "Male Sex Roles: Banal Scripts," TAJ, 3:1, 
pp. 23-8. 
Holloway, W., Clinical Transactional Analysis and Use of the 


Life Script Questionnaire. 
Holloway, W., Monograph II, Monograph Series of the Midwest 


Institute. 

James, M., "The Downscripting of Women for 115 Generations," 
TAS, 3:1, pps LI=22, 

Jongeward, D., "What do you do when your script runs out? 
TAS 22259 PDs fo=eus 

Kahler, & Capers, "The Miniscript," TAJ, 4:1, p. 26, 1974. 

McCormick, Paul. Guide for the Use of the Life Script 


Questionnaire. 


Sex in Human Loving, Chapter 5. 
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Steiner, Claude. “Script and Counterscript," TAB, 5:18, 
1966, p. 133 


TA in Psychotherapy, Chapter ll, 
TAJ, 222701922, 'Seripts Issue 


What Do You Say After You Say Hello? 
White & White, A Transactional Analysis Psychohistory. 


Wycoff, H., The Stroke Economy in Women's Scripts," 
LAI SLs Sy pp.8l6-20 5 


‘lists Clint caer 


Contracts-— 


Games Alcoholics Play, Chapter 12. 
Principles of Group Treatment, Chapter 2. 
Scripts People Live, Chapter 20. 


Cure, Change-- 
Born to Win, Chapters 1 and 10. 
Holloway, William, "Beyond Permission," TAJ, 4:2, 
Deel, OTe mz: 
I'm OK--You're OK, Chapter 4. 


Principles of Group Treatment, Chapter 12. 
TA in Psychotherapy, Chapters 9 and 20. 


Reparenting-- 
Borneto wan, Chapter >. 
James, M. "Self-Reparenting: Theory and Process," 
Goose TAD, "19745 peel. 
TAB, 8:31, July, 1969, Parenting Issue. 


Permission-- 
Allen & Allen, "Role of Permission," 2:2, TAJ, 1972. 
Crossman, Pat, "Permission & Protection, TAB, 5:18 
1966, p. 152 
Holloway, William, "Beyond Permission," TAJ, 4:2, 
Dew, 19:74, 


Games Alcoholics Play, Chapter 1/7. 
Scripts People Live, Chapter 21. 


Re-decision-- 
Goulding, Robert, Chapter 9 in Progress in Group and 
Family Therapy. 


ve! Non-Clinical Applications of TA 


Ernst, Ken. Games Students Play. 
Freed, Al. TA for Kids. 


Harris, Tom. I'm OK--You're OK. 
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Holloway, W., Clinical Transactional Analysis and Use of 
the Life Script Questionnaire 


Holloway & Holloway, The Monograph VII, The Monograph 
Series of Midwest Institute. 

James, Muriel. Born to Love: TA in the Church. 

James, M., The O.K. Boss. 

James, M., The People Book: TA for High School Students. 

James, Muriel, What Do You Do With Them Now That You've 
Got Them? 

Jongeward, D. & Scott, D. Affirmative Action for Women. 


Jongeward, D., Everybody Wins: TA Applied to Organizations. 
Novey, Ted. Making Life Work. 


Meininger, Jut., Success through Transactional Analysis. 
TAJ, 1:4, 1971. Education Issue 


General References to the 101 


Dusay, J. & Steiner, C., in Comprehensive Group Psychotherapy, 
Chapter 3. 


McCormick, P. & Campos, L. Introduce Yourself to Trans- 
actional Analysis. 

McCormick, P. & Campos, L. Introduce Your Marriage to 
Transactional Analysis. 

Woollams, S. et al, Transactional Analysis in Brief. 
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LIFE SCRIPT MARATHON 


A heterogenous grouping of 14 individuals came together for 
intensive treatment from a Transactional Analysis--Gestalt theoretical 
perspective. The focus was on the internal structure or private logic 
(child magic) of the participant. Internal reinforcement schedules 
as well as external reinforcement schedules were addressed. The 
therapy was contractual in nature. Autonomy within the group structure 
was emphasized, 

Friday se /:00)P.M.=—11 20002 Mi. 

The focus of the first evening was upon gathering information 
about the private logic of the participants. This was accomplished 
through four phenomenological fantasies. The facilitator asked the 
participants to project themselves into a particular time in their 
lives and experience it as though they were there. Participants 
were then asked to report it to the group as though it was happening 
in the present. They reported the phenomenon, feelings, thoughts, 
and their physical or motor responses to the phenomenon. The last 
three pepetiss were printed on newsprint and posted around the room 
for the duration of the marathon. The fantasies were given similar to 
the following. 

Fantasy #1 

"Reflect on your early childhood. Go back and recall three 
things you like doing and then three things you are good at." 


Purpose: "An ice-breaker--Share with another participant and 
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introduce each other to rest of group as though you were both in 
early childhood and the events were happening now." 

Fantasy #2 

"Reflect on your early childhood. Go back and recall your most 
miserable experience. What happened, who was there, what were you 
feeling, what did you say in your head?" 

Purpose: "To look at some early decisions about what you had 
to do to survive." 

Fantasy #3 

"Project into the future and imagine your death. How old are 
you, what did you die of, who is there, what are they saying, what 
would you say about your life if you could speak?" 

Purpose: "To attempt to make explicit what you are living 
implicitly in your lives." 

Fantasy #4 

"Project to the end of the weekend as you leave the marathon. 
A child stops you and asks what you have been doing, what you have 
learned about yourself, how you have changed?" 

Purpose: "To attempt to establish a social contact with each 
participant." 


Saturda 9:00 A.M--12:00 noon; 1:30 P.M.--5:30 P.M.; 7:00 P.M.-- 


102000P M. 
The therapist was available for facilitating and working through 
personal change contracts. He listened for, confronted, and asked 


participants to be aware of the 'cons' or invitations they were 
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offering him and members of the group to enter into their own personal 
lives at a dysfunctional level. By confronting these pseudo-contracts 
the participant often got in touch with a rush of feelings. The 
participant was then asked to get in touch with an early scene in 
which the same feeling was experienced. From this an early life 
decision could be heard. The therapist facilitated finishing the 
unfinished business of unresolved issues in parenting, the environment, 
with siblings, or with significant others. After finishing the 
business the participant was stroked for the work done and left to 

sit with the new direction. 

As the group continued, unfinished business was constantly 
being taken care of. Early childhood decisions were heard and 
confronted. The movement was toward redecision and to how each 
participant would live life differently from that point on. 

Rounds were an important part of the process. Periodically 
members were asked to share what was happening within themselves as 
the group progressed. 

1:30 P.M.—-4:30. P.M. 


Sunda 8:00 A.M.--12:00 noon; 


Communion, 8:00 A.M.--9:00 A.M. 


A nondenominational communion was celebrated for all those who 


chose to be involved. This was followed by a breakfast and an informal 


time of. interpersonal sharing. 
9:00 A.M.—-12:00 noon; 1:30) P.M.-=4: 30 P.M. 


The format continued as on the previous day. The final hour 


was spent in rounds, with each individual verbalizing what he had 
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learned. The effect was to say good-bye to the experience of the 
marathon and to prepare each participant for re-entering his own 


environment and his own personal life. 


APPENDIX D 


PERSONAL RESPONSE QUESTIONNAIRE 
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PERSONAL RESPONSE QUESTIONNATRE 


Directions: Listed below are a number of statements concerning 


attitudes and traits. Read each item and decide whether the statement 
is True or False as it pertains to you personally, and mark it on the 
answer sheet provided. 


15. 


16. 


When in a difficult or tense situation, my stomach churns and my 
hands sweat. 


I usually get upset if I don't get my own way. 
I like to leave as few things to chance as possible. 


Many people are forgetting that it is only through hard work 
that they will reach the top. 


I am seen as being a stubborn person. 
I seem to have developed a capacity for independent thinking, 
as opposed to many who conform to other people's thoughts and 


ideas. 


When people tell me that I should do something, I have a tendency 
to do just the opposite. 


I usually try to live up to the expectations of others. 


It bothers me that there are not enough people today with the 
courage to stand up for what is right. 


I usually estimate the risks of making a decision before actually 
making it. 


When I am happy, everyone seems to know it. 
I think that I am more observant than most people. 


When I see people that are weak and unassuming, I try to make 
sure that others don't take advantage of them. 


I feel comfortable following a strong leader. 
People are not moral enough today. 


I often wonder what "they" will say about things that I do. 
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25. 


26. 


Die 


28. 


29. 
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31. 


32. 


33. 


34. 


sie ie 


36. 


There are too many unproductive people in the world. 
Most people should go to church more often than they do. 


If I do something that I don't want to do, I usually do it 
grudgingly. 


It is important for me to analyze all situations thoroughly 
before I act. 


My first reaction when told to do something is to say “no". 


I often find myself in situations where I am the leader and 
other group members depend on me for guidance. 


It takes a lot to convince me to do something when I don't 
want to do it. 


I find that I want to comfort people who are having bad times. 
You are judged by the company you keep. 


When wandering through a store, I find that I like to touch 
and feel many of the store's goods. 


What people need today is more discipline. 


I usually act the way I feel, rather than controlling my emotions. 


I have a tendency to talk and laugh loudly in my interactions 
with others. 


When people don't see things my way, I really get frustrated 
bute try toy hidesit. 


I have difficulty getting along well with most leaders. 


One way of stopping wrong-doing is to severely punish people 
who break the law. 


I often find myself using expressions like "Wow:", "Gosh!", etc. 
When confronted with adversity, I either sulk or withdraw. 
It is important to know how to “get around people". 


I feel uncomfortable when people express negative emotions such 
as anger, boredom, etc. 
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38. 


39. 


40. 


41. 


42. 


43. 


44, 


Sie 


46. 


47. 


48. 


49. 


50. 


51. 


Dee 


53) 


Bybo6 


55. 


56. 


I am careful not to laugh or talk tog loudly. 


If something seems that it may become a problem, I try to think 


of alternative solutions. 


I dislike other people telling me what I "ought" or “should™ do. 


I feel most important when I am helping others. 


My whole body tenses when someone tells me I have to do something. 


I find myself being open and spontaneous with other people. 


I find that being really nice to people helps get me things 
that I want. 


You just don't get service any more like you used to. 

I usually come to the aid of friends who are in difficulty. 
I tend to agree rather than argue with other people about 
concepts of right and wrong, ideas about what to do, plans, 
programs, systems, procedures, etc. 


I would enjoy working in the area of helping others. 


I tend to argue rather than agree with people about concepts 
of right and wrong, ideas about what to do, etc. 


When I feel angry I let people know. 

Some people say that I have a chip on my shoulder. 

I see myself as being a person with good foresight. 

I enjoy doing "stupid" things just for the fun of it. 


It's disgusting the way taxes keep going up to support people 
on social welfare. 


I tend to look at "all the facts" and plan carefully before 
starting some action. 


I have a tendency to support the underdog. 


I think children should be taught to help other people as much 
as possible. 
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39. 


60. 


L enjoy making decisions for the good of other people. 


It disturbs me that people are losing sight of traditional and 
conservative ways of doing things. 


Many people need to be protected from society. 


Teenagers would be better off if they listened to and learned 
from the experiences of older people. 
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